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ABSTRACT
Four issues of the newsletter of the Elementary

Education Interest Section (EEIS) of Teachers of English to Speakers
of Other Languages (TESOL) are presented in this document. Issue
number 1 of volume 15, focussed on defining "who we are," describes
the nature and purposes of EEIS and contains brief accounts by
parents, students, and colleagues involved in
English-as-a-Second-Language (ESL) education. Additionally, in a
regular feature called "Message from the Chair," Wes Elby comments on
EEIS's theme for the year: "Designing Our Children's World" and gives
highlights of the 1992 TESOL annual meeting. The lead article in
issue number 2, Elizabeth. England's "From the Ivory Tower to the
Trenches; University-Elementary School Connections," offers reasons
for the gap between research and teaching and suggests ways for
teachers and researchers to connect. Following this, Jean Hanscombe,
in a report called "The Search for Researchers Begins," discusses the

.mandate of the newly formed EEIS Research Task Force and offers ideas
on how teachers can "do research" in the elementary schools. An
article by Lory Doolittle on the "whole language" approach to
teaching English language proficiency to ESL students concludes the
issue. The first issue of volume 16 contains two articles by Mary B.
Schafer: "Portfolio Assessment in ESOL" (the lead article) and a
brief concluding essay on involving students in the evaluation
process. Also included is a report by Jean Hanscombe on the search
for researchers and a message from the chair by Dan Doorn, entitled
"Gathering Stories To Share" on sustaining network contacts initiated
at the 1993 TESOL meeting and encouraging all concerned to be story
tellers, story listeners, and story sharers. Mainstreaming ESOL
students is the focus of issue 2, which contains a substantial
interview between the newsletter editor and Elizabeth Thompson, a
fourth grade teacher in a whole-language, mainstream classroom in a
rural district near Tucson, Arizona. Two other articles are included:
one, by Joan Dugey, on how classroom teachers could be made to feel,

more positive about ESL; and the other, by Maria da Silva Amendolare, .
describing a suzcessful schoolwide multicultural event at a
monocultural school in Plymouth, Massachusetts. All issues contain
notes from the editor, new book information, announcements of
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"Designing Our Children's World"

Elementary Education
Newsletter

The Official Publication of the ESOL
in Elementary Education Interest Section

Teachers of English to Speakers
of Other Languages

Summer 1992 Jim Rupp_ Eaor VOL_ 15. No.1

Who Are We?
The theme for this kale is Who are ut? The format is somewhat different in that there is no formal lead article. Instead. this
issue contains writings by parents. students, and colleagues. which show some of the diverSay. of what we do and include some
reflections about our work. We begin with a look at what we do by a parent. This is followed by the views of students. Then, the
reflections of teachers are shared. In addition. there are the regular columns with news of our interest section. Please enjoy this
issue and share it with colleagues and administrators in your school district

The following excerpt is from the speech ,given Daiid C. Lam, Lieinenaru-Governor of British Columbia. Canada, at the
opening plenan; session at TESOL V2.

Twenty-five years ago. my wife and I came to this country
as immigrants. We came with our three young daughters who
did not speak a word of English. I remember our youngest
one, six and one-half years old, was put into grade two in
Jamieson Elementary School. My wife and I prepared her for
her fast day in school. We dressed her up in her Sunday best
(We soon found out that was not necessary.) However, since
she did not speak a word of English, we at least equipped her
with a few words like. "Good Morning,- -I am Doreen Lam,"
etc. She had little difficulty with that.

She went to school and all day she imitated. She pretended
that she knew what was going on. But her teacher icra.w. At
the end of the day, the teacher asked her to stay behind in
order that she might help her. But to a link girl of six and one-
half. she considered that being detained and punished. So.
what could a young child do? She cried. And she cried. not
just a little sobbing. She cried like Archie Bunker's daughter.
Gloria. She really cried. -

The teacher tried to explain to her, -I just wanted to help
you." But, have you ever seen a duck talking to a chickyl
They don't communicate. The teacher was trying to help her,
but this little girl. our daughter, just kept crying. And in a

moment of desperation. with compassion, the teacher suddenly
cried too.

At that moment, two people were crying. Then they stopped
and hugged each other. Our daughter came home and told her
mother. and mother cried. Then mother told me, and I cried!

We are forever grateful to that teacher_ Instead of ignoring
or rejecting our daughter, she showed compassion and care.
which built confidence. Out daughter went on in school, and in
one public-speaking exam. she got rust prize.

She ran for vice-president of the student council in high
school. and she won that. I recall in her election campaign that
she and her team prepared big posters with one poster showing
a sheep jumping over a fence. I was puzzled until I read the
caption: "If you are tired of counting sheep. count on Lam
Doreen Lam7 How about that for an election poster by an ESL
girl! Later, she was awarded a scholarship to a university.

So. I say to you. You are more than English teachers. Your
role is far more important. Your students, a group of new
people, look to you, not just to learn a new language, but to
learn a new culture in a new land with a new framework of
values. What you pass on may affect the rest of these persons'
lives.

Announcement: Student Art Display
The Elementary, and Secondary Education Interest Sections are planning a display of student an wort at TESOL '93 in Atlanta
For now, we are planning to show two-dimensional an work mounted on posterboard (it will need to go through the mail). We
want to have all age levels represented, as well as a variety of media (paper, paint, pencil). All students will receive a ribbon or
certificate for participating. Begin thinking now of some an project that will reflect the designs of your students' home cultures.
You will receive more details later in TESOL Matters. --Lary Fetzer. EEIS Art Committee Chair

3
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The fallowing are what some ow:lents at
Gabe Allen Eilaneettary School in Maas_

Tents. hail, to sksy ab ota their ESL trackers_

This is my favorite third grade readier_
Her name is Mrs. Lay. She teachers me
alms of neat things.. She teaches me
about plants. planets, and dionseurs.
How she teaches me is from fearing it in
a book. And from makeiag us do it How
she teaches me to 'mow about plant's is
she tell us to grow it and put water on it
and let the sun shine on it And about
planets is we sing a song of it and look at
the sky in the dark. And about diesaurs is
we have to have a test of it and we take
about it a play a song with.

Hang P hung., third grade

My favorite is Mrs. Sacett. She was
nice and she teacher us now how to do
many thing. Every Friday she gave us
treats if we bring our homework. When I
cry Mrs. Sachet( tells me to come up to
her and she hugs me.

Hong ye, third grade

My favorite teacher is Mrs. Lay. She
taught me how to divid. She also taught
me the times table. I think she is a good
teacher. We learned how to do a play and
we did a Cinco de Mayo program. She
treated me like if she was my mother and
I hope that she is my fourth grade
teener.

Vannessa Rodriquez. third grade

In first grade my favorite teacher was
Ms. Welch. She always help me when I
need help from her and she was very
smart and when she teach then I know
the answer when she ask me for the
question and I was getting smarter. In
first grade we play games and when we
finish playing we start learning how we
done it. It was so fun we always do some
kind of game on Wednesday.

Ngoc Lam. third grade

This is what I remember from
kindergarden. My teacher's name was
Mrs. Fetzer_ I tile her. I learned to write.
We leaned the Chart_ We learned Songs
and our ABC. Mrs. Fetter was friendly.
We also went to the Symphony. I hope
you never get in the corner became when
Mrs. Fetzer get's mad she put's you
there. Hove you Mrs_ Fetzer_

Adaste,first grade

MISSINKRIRMWirk3

She is a good teacher who is kind and
sweet_ She loves childten.. She is a good
teacher who takes time to teach children
to not to be afraid of shcooL Takes tune
with children who are slow learners. I
wish all my other teachers carte lie you.

Mario Rodriquez. second grade

AM-X.'irRaWMA;?ZmUMM"

The editors of TJ_P Traders-Inspired Practical Strategies, the 117CTEIESL Assembly
Newsletter, share their newsletters with ws. Four pieces of writing ire this newskster Onorked
77PS# are from the latest e.dirion of TIPS. The ESL Assenablv of NC' TE is day important
professional resoitrce for all of ors_ Please write to Yvonne S_ Freeman, Chair.. at Fresno
PaCifiC College. 1717 S_Cheania. Fresno. CA 93702 to learn more wart this organa' ation.

Oscar
by Kathy Burd (TIPS)
Maple School, Tulare, Calif.

-He's just lazy!' exclaimed Mrs_ A. -Oscar is nothing but a laser.-
Mrs. As response so my question about my new fourth-grack student came as

Trite a surprise. Oscar had been in my class fora week and refused to tea: or write,
claiming that he didn't know how. In addition, he seemed extremely unhappy. He had
been in Mexico when school began, so he WaS starting a month later than the rest of
the class.

As a second-year teacher. I had decided to seek Mrs. As help and advice since
Oscar had been in her third-grade class when he came the previous year. Startled by
Mrs. A's -insight,- and believing there was much more to Oscar than laziness. I
decided to &save him and figure out the real problem.

I had no previous experience with second-language learners, but after watching
and working with Oscar for a short time I realized that although he seemed to speak
English fluently. he really didn't know how to read and write in English.

As I vaned his mist. Oscar told me that he had lived in Mexico most of hi life,
but had lived the last two years in Los Angeles. where he had attended schot i in a
bilingual claroorn. He read and wrote in Spanish and learned to speak English. As
he told me about his education in LA.. tears filled his eyes when he said. -That's
why I keep telling all of you that I can't readI can't read English!"

Near tears myself, I assisted Oscar that reading and writing in Spanish is just as
valuable as doing so in English. I immediately obtained Spanish literature books for
him. I also encouraged Oscar to do his journal writing in Spanish_ Oscar began to
flourish!

Before the year was half over, without any pressure from me. Oscar chose to
read and write in English. In retrospect. I know that I empowered Oscar by allowing
and encouraging him to use his first language.

Oscar taught me many things that year: Don't jump to conclusions, don't lister
to cynical teachers, and students who learn to read and write in their first language
make at easier transition to English. But, perhaps more irnportandy. Oscar taught me
to have faith in my students and to empower them as learners. When I remember that.
everyone becomes a winner.

1
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An Invitation
to Dialogue
with a Peer

by Miriam Mauxqual (TIPS)

One of the most rewarding activities in my gradwatc clancs been the
opportunity to journal with professors and fellow graduate students_ Eve been able to
test new ideate. share prints of view. question. reflect. and relate stories with a
receptive and responsaIle audience.. When I finish the claws. E will miss being able
to interact in a journal with my peas. What if I could find a jounial punnet!

-The language experiences my students get in our cl will over time lead to
proticiency in English_ but some days I have doubts. days when I worry about the
mandated test they have to take two or duce times a year.-

-As an educator. I'm trying to imagine a class without tests lake Frank Smith
describes in !Midi ao laitelligeece_ Maybe it would look like teal life. That's how I
finally learned Spanish wing it in ways that were meaningful for me as I worked as a
fIlliC41121fy in Columbia. South Anialica: rnassacrUag the language in the process. but
acquiring it: testing it while I counseled women in the church and revising it amid
mach Weser- 'fish' rpescado) and 'sin" (pecacioa are very similar words in Spanish:

Would you be interested in hiving another teacher as a pen pal! Would you like
to share and test ideas with a peer through an interactive journal? If you are
interested_ please send your name, mailing address. student population
(aRe/levellianguage and culture backg.roundst and what you teach. Your address will
not be published in the newsletter. but only given to the person with whom you are
matched.

Send inquires to:
Miriam Marquadt

Woodlike High School
400 W. Whitney Ave_
Woodlake.CA 932%

Dialogue Journals and Beginning ESL Students
by Trudy Lindaman (TIPS)

Language Canter. Calf.

themselves and he understood. they will
broaden their range of writing topics.

A teacher can encourage beginning
ESL students to write by accepting and
validating their effects. Al first. students
may feel more comfortable writing in their
primary languages or drawing pictures.
Teacher acceptance encourages these
beginning arempts at communication and
itionialc-s the students to participate more
fully in conversations with their teacher_

lust as young children who are
learning to write in their first language
invent forms and spellings that become
more conventional met lime, second-
language learners use their current
knowledge about written English to express
themselves. Further exposure to English. in
the form of the teacher's punt al entries and
in literature. leads second-language
learners' writing to conform more and
mote to standard conventions. ESL
students adopt these k onventaaats ac Cheat
own because they have a roam to hr
undetsiond in their new language. Fut
example.NIuang's lournal entry lour

Through the use ,,.,f ,di a7 ague journals.
teachers can nudge even beginning ESL
students intrg Eng list readin.e and waiting.
Muang an eleven-year-old Mien girl_
wrote this in her journal after attending
school in the US for about a month.

I like happylaall ten
I like to eat the appe
I Like in sec cokk

A dialogue journal is a written
conversation between a student and a
teacher that takes place on a regular basis
over an extended period of time The
teacher reads to understand the content, not
to correct or edit The time spent reading
and responding to my students' is is
enjoyable. It is a time for me to get to know
the students on a different leveL and my
teaching is enhanced by this knowledge.

Beginning ESL writers will write
about experiences they are having in the
English-speaking environment. activities
they are planning and participating in at
school. and the content they are learning in
English. As students develop more
confidence in their abilities to express

BEST COPY AVAILABLE

months later shows her growth:
-No I dotal lake to he fare fighter. but I

lake to be teacher but M5 dad -siad lee roe as
to be doctor lout I lake lathe to he ,dcvct ot but
I like too much to be teacher I like aloe of
lung but I don't know how to tell

As As you can see. dialogue lournals offer
a very satisfying formal for second
language learners to test and expand their
knowledge of written Englti h.

Special Project
Linda New Levine. Caroline Lune. and
Mary Lou McCloskey. members of our
interest section, have merited a special
TESOL put to compote samples of
exemplary K-8 curricula. Submissions
should include: a one-page covet skeet a
osse-pap, double-spaced abstract; and a
curriculum sample (so more than five
pistol For complete guidelines. please
send a stamped. et If-addeessed envelope
to.
Linda New Levine
Sunnyridge Road
Lake ILatonth. NY 111536
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Message from
the Chair

"Designing Our Children's World'
by Wes Eby

-Designing our Cluldreses World- is
our theme for this year. How appropriate
for those of us who are involved in ESOL
elementary chiller:a! This th eme. which
boll& upon the TESOL -93 theme
-Designing Ow World.- will be
highlighted diningh this year in our
intaest soaioo. climaxing is Manta next
April 13-17_

This theme also suppoits tlhe focus of
this issue of our newsletter. "litiho Are

We arc truly designers of our
cluldiars worlds as wein conceit with
diemfashion and create their -iworlds:
allowing them to become proficient.
authentic language was_

As a professional interest section
(IS) of TESOL. we recognize -throughout
the world there are millions of children
with a need to acqiiire fluency in English.
As the professionals charged with the
responsibility of assuring dial non-
English-speaking children of all linguistic
backgrounds receive the necessary ESOL
instruction to enable them to function
cffeaively in English both imespersonally
and academically, we have come together
in this Interest Section.- (Taken firm the
Statement of Purpose. Governing Rules.
of EELS). This is "who we are
cdocators concerned with and dedicated to
the task of designing the best world
possible for chikken.

TESOL '92 was an -in-
expaienceinfoanative. incredible. and
indelible! I was impressed with both the
quantity and quality of program offerings
for our IS. The biggest complaint seemed
to be the overlapping offerings. causing a
tussle with choices. What a wonderful
problem! For me TESOL '92 in
Vancouver is unforgettable.

Denise McKeon. our Past Chair,
plamed a program chock-full of dynamic
presentations-72 in all! From 7 o'clock
in the morning until late at night (8:45
p.m.). elementary TESOLers attended

plenary sessions, workshops. conormia.
conaurrael sessions. two special academic
sessions, a leafleted book session.
crisaassion session, and pester sessions.
In addition, that were exhibits. the
hospitality area. linsimess meesiogs, and
die EELS open meeting. Yes, this was
truly an -in- experience!

Especially noteworthy war the two
academic sessions and die book seerions.
In the first academic session. Jean
Hadsambe expiated die topic.
-Creating boiling Wide School
Contexts for ESOL Lamas:" Next, in
cooperation with the Bilingual Edocation
IS. Fred Geoesse chaired a panel of lath
Danko. Katharine Davie. s Sammy.
Ysoase Freeman. Else Ilansayaa. and
Joy Kreeft Peytosi in examining the

We are truly designers of
our children's worlds as

wein concert with
themfashion and create

their "worlds"

subject. Integrating Assessment.
Teaching, and Laming" The book
session featured Ian Wallace from
Toronto. an illustrator and author of
children's books. His presentation. -Me
Creation of Very last First Time An
Illustrator's Perspective,- was well-
received and appreciated by the audience
of more than 100.

The Open Meeting (business
session) for EELS was well-attended.
Among many items on the agenda, r*-,
following people were elected to
leadership positions: Dan Doors,
Associate Chair' Nasty Cloud,
Secretary; Jame Orr and Esther Relish,
Steering Board Members (dice-year
tams). In addition, the following were

cloned to the Nominating Conmimee:
Kale Ahd-Ford. Cara 1
Marsha &Welk arid Carlyn Sy-smea. I
coagraidate dose persons. and I grotty
welcome their assistance dais year.

Due to Dan Doom's tactics. I have
appointed. with the Steering Board's
apposaL Irene Goldman to fill Des's
unexpired lam as a Swain Board
member. I welome beat to a leadaship
role in EELS.

As IS responsibilities increase
dinaughout the cadre year. vrepour
deaerl leadasneed help. Ilseafoir
we're aganizing Six new comminees and
task forces. I as pleased to announce the
appoinunent of the followieg chair Lary
Fetzer, An Commits= Carole Urnia,
Iniernationafism Concerns Task Farce:
Nasty Cloud. Membership Task Font
Jean Handseamlbe, Research Task Fen=
Sarah Hodelson. Socioporoical Concerns
Committer May Jane Nations. Special
Projects Committee_ Also. Maros Fiasco
wilt s.erse as chair of the Hospitality Area
for TESOL -93. A number of persons
have already volunteered to save on
various committees/task forces_ but there
is still mom for you. (See the list of
committees and members on page six.)
We especially need additional members
on the following Art. Hospitality Area.
Membership. Sociopolitical Concerns.
and Special Projects.

If you would like to serve on any of
these groups. please contact me. We'd
love to have you involved with us. You
can contact me at Publications
!mutational. 6401 The Paseo, Kansas
City. MO 64131. Phone numbers are 816-
333 -7000 ext. 2533 (0), 913-381-7955
(H). and 816-333-1748 (F).

Here's an update on the two
ongoing. elementary special projects. (1)
1991 Project The manusaipt of The
Teaching of English Around The World
being edited by Katharine Sanway and
Denise McKeon, will soon be salt to
TESOL. hopefully during the summer of
1992. So far, Katharine and Denise have
received more than two dozen
monographs. They have beat busy editing
and making decisions on the find articles
to include in this long-anticipated book.
(2) 1992 Project: This project, EIrtffsplar
Curricula for School Age ESOL: Criteria
and Examples, proposed by Caroline
Lime, Linda New Levine, and Mary
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Lou McCloskey. is just gating stoned.
They are in the process of soliciting
abstnacts front clam:nary educators.
(Marc istoimation about this can be
food en page

The deadline for project proposal is
August 1_ If yen have any ideas for
special pojeas for 1994. please contact
toe Amok =no &alarm with you
about yew ideas. be happy to send
pm die guidelines reganfiag special
pojeas if you need them

Make plans to join us in As for
TESOL '91 We'd be *Med to have you
help us desir. our children's world We
promise to fashion a stiannhfitg. diverse
and colorful programone to meet your
needs and inaercas.

Please share with me your
suggestions for EEIS activities for this
year_ The Steering Board and I want to
save you. Sas-ix is a goal to which
we're committed_ Try us_ Challenge us_
And join with us to attain our cxonmon
purposes_ Together. we can design ow
cluldrais %odd. professionally and
competently!

Notes from the Editor
by Jim Rupp

Ekinolairs Eibiation acrr5

As you can see. this inwe of the newsletter has colonist-noon from far and wide_ 1
received many more items than could fit into that 12 pages. If you do not see your article
bac, it was only because Imo out of space. I will make ciay effort to fit it in next time
or sec if there are some of assumes to gel it published. such as the TESOL Journal or
TESOL Matters_ It is very important that members of this interest section contribute to all
TESOL publications.. We are one of the biggest interest sections_ but we are under-
represented in our own professional pubbanions. TESOL is in the process of publishing a
book series entitled New Ways rot TESOL_ They need short recipe ideas of successful
activities from the classroom for a series of books about speaking. reading. grammar.
pronunciation, teacher training, vocabulary, listening comprehension, writing, and
reaching young diildren_ We all have ideas that we can easily write and submit You can
write or call TESOL Central Office for more information err you can contact me.

As you can see from this issue. your colleagues have ideas that they coonibuted.
Therefore, you can do the same_ If you have an idea. write it and send it to the (6765 1'h.
Steven Way. San Bernardino. CA 92407). Another mentor is Katharine D. Sainway (2912
Florida St.. Oakland. CA 94602)_ Another alternative is to contact any Swain s Board or
Newsletter Editorial Board member_

The theme for our next issue is "Whole Language and ESL Students." This is an
opportunity for those of you who are using %stole language in your school or program to
contribute your ideas. Some questions you might address. What needs to be adapted Of
adjustar What basic conditions need to exisC How are ESL students in the regular dam :room
integrated 100 the whoicelauguage program? The deadline for suironisiinns is No' somber 15
1992- I apse to receive many more submissions than I cut find room for agai

TiaS WM. for the first time in my foie-
sear leaching carom I had no parents show
up at my back-to-school night_ I knew I had
to take some scat of action. and home visits
seemed the logical step. I felt frustrated by
the situation and discussed the idea of home
visils with my principal_ She readily agreed
to cover my classroom for a few afternoons
stile I made the boo= visits. Our school had
just received a restructuring groat, and
parental involvement was a general focus. so
my visitations would tie in nicely.

It was arranged for me to be
accompanied by ow migrant community
tide who would as as the translator. It was
up to me to make the parent contacts
Won:hand and schedule die visits. None of
my children bad telephones, so I sent notes
home infoiming the families of my visits.

I began with mixed fee lings.1 knew
that this was a good step to take, and yet part
of me was nervous and afraid. What if they
resented the fact that I didn't speak Spanish?
What if they felt I was invading their
privacy? What if they saw me only as
another public official poking around in their

territory. asking questions. and being too
inquisitive? Fearful or not. I had to go
though with it

The first family I sisited was Erica's. I
knew my families came from poor families.
but after this visit I felt some comfort in
knowing that. although their homes were
small, they wae probably all like Erica's
clean safe. and warm. However. nothing
could have prepared me for the visits to the
homes located in a dilapidated trailer park.
The homes for many of my kids were
cramped. run down. one-room toilets with
DO beat, indoor toilets, and electrical wires
exposed everywhere-

I learned a lot that first day. My
feelings went from angeranger at a system
that allowed those living conditions to exist
to respectrespect for those families who
continued to work their hardest and ray their
best to provide for their children. They
weren't giving up. they didn't seem to
despair. and they never once treated me with
suspicion.

I wondered what impact my visits had
left and what kind of support I would get

firm the families after my visits. When
parent conferences arrived just a few weeks
Ism all but tree patents showed up for
their visit I noticed that when I requested
items from home. most children brought
them. Parents 1 never expeaed to see turned
cut to watch their children at our Christmas
assembly. They slipped into the auditorium
quietly and exited quickly. They were not the
pa-cots uith video cameras. or the ones who
posed for pictures after the show. But I knew
who they were. and so did their children.

I realize now that it's not enough to just
invite parents into the school. For whatever
their reasons are for not getting involved in
their child's education, our job as teachers is
to show them how important their children
are to us so 'important that we will drive
20 miles to talk with them.

I urge all teachers in similar situations
to begin reaching out to their students'
families. The rewards of your first visits will
be sufficient encouragement to continue. The
end results will be positive -for your
students, their parents.. and for you as an
educator.
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When Cross--Cultural
Gaffes Get Personal

by Jane Petring
Palsbury Math. Science and Technology. Magnet School

Mitweapolis. Minn.

Last week I had one of those cross-
cultural experiences that showed me how

it is to give bad advice when you
step out of your ESL leacher role. My
son was celebrating his sixth birthday
and was allowed to r ,ki-,se six children to
his party. one for each year (and the
number that would fit in our car). This
year we had decided to try having a play
at a restaurant.

After much deliberation Alex finally
ficured out whom he would invite. and
we called the parents. His best buddy at
school is one of 1131y ESL students. Yer is
Hmong. and his family has been in
Minnesota for ova 10 years. He has five
other siblings vilso attend the same
school. so I know most of his family
quite well. Yer did not speak English at
the beginning of the schoo! year. but his
fifth- and sixth-grade sisters have near-
native proficiency and his parents speak
English.

When I called Yer's parents. his fifth-
grade sister Mai answered the phone and
told me her parents weren't home. I told
her about the patty. explained that we
would go to a resonant. and I would
bring Yer home at the end.

A few days later. I was rather taken
aback when Mai came bouncing into my
office smiling from ear to car. saying.
-My dad said I could come." My first
thought was. You weren't invited, but not
wanting to say this I tried to punk out
whether she had understood that this
would be a party of five- and six -year-
olds. I saw tier expression wither. so I
quickly regained my composure and
assured her that it would be great if she
came too, while making mental notes
that I'd have to ask one of the other
parents to pick up their daughter and I'd
have to add another name to the
resetvalion. It occurred to me that

probably her parents felt more secure m
haying an English-speaking older sibling
with Yee, even though he was very
comfortable with me and my son_
Ber...use I felt guilty for not showing
initial enthusiasm that Mai was coming
too. I repeated how happy I was that both
could come. And knowing that the
family had little money. I added that they
shouldn't 1-.rorry- about a birthday present.

The kids had fun at the party_ Yer
played comfortably with the others. But
when Alex opened presents. Mai looked
devastated. Yer didn't seem to can and
Alex certainly didn't notice. but Mai
looked like she wanted the earth to
swallow her up for not bringing a gift.

Later she came up to me and said. "I'm
sorry_ l' m so sorry_ bring him a
present on Monday.- i reassured her that
I had told her she didn't need to bring
anything. that Alex didn't need any more
presents_ etc. But as I was saying this I
realised that I had just blown one
important cross-cultural lesson. I was
trying to be sensitive to her family's
constraints, but I had inadvertently set
her up for a cultural gaffe.

As ESL. teachers, we know that we
teach much more than the English
language. Cross-cultural expectations.
such as haw holidays and special events
are celebrated. are an important part of
our lessons. It occurred to me that had a
student in one of my ESL classes been
invited to another child's birthday and
asked me what to do, !certainly would
have suggested bringing some small gift.
It also occurred to me that, if I weren't
personally involved. I would have advised
the parents to call the parent of the
birthday child to say that they would feel
more comfortable if one of their older
children could come too. Well. someday
I'll work all of this into another lesson.

EELS
COMMITTEES

AND TASK
FORCES
Art Conemitme:

Lary Fetzer. Choir
Pam Demetrius-Overal
Beth Mt
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Sharon Fusco, Chair
Virginia Anderson
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Carole Dada, Chair
Koko Abe-Ford
Virginia Anderson
Caroline Line
Wendy McDonell
Janet Orr
Phd Roth

lismbership Task Force:
Nancy Cloud, Chair
Lary Fetzer
Esther Relish

Research Task Force:
Jean Handscombe. Chair
Betty Ansin Smallwood
Katharine Davies Sammy
Dan Doom
Margo Gottlieb
Amanda Miller
Lynn Potter
Either ROO
Phil Roth
Jim Rupp
Carlin Syvanen

Soclopolltioaf Commis
Contntittow

Sarah Hudelson, Chair
Irene Goldman
Jim Rupp
Marsha Santelk

Special Projects COnanittee:
Mary Jane Nations, Chair
Pam Demetrius-Overal
Sandra Fradd
Barbara Haynes
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Using Poetry to Teach ESL Students
by Janine B. Rodriquez

Goikestimsg. Moo Iasi

Inside My Pocket

Inside my pocket's a secret
If you turn it inside out

You'd see the most unusual things
Yoteve ever thought about.

For inside my pocket hides
All kinds of things to eat

Bubble gum and a jelly bean
And other special treats.

There's a wiggly frog and a spider
A turtle and a garden snake

An elastic and a tiny car
And pumpkin seeds to bake.

Now I'll tell you my secret
All of these things fit inside

Because my pocket has a hole
Which is very. very wide.

As a whole-language story starter, this poem is great. Ask the children to think
about and share with a partner all of the things they like to keep in their pockets.
Have large colorful pockets to pass out and some construction paper. Have each pair
draw and cut out the items they discussed. Have them use their pockets to repot back
to the class_ Then have each pair write about their pockets. Put the poems up in the
center of a bulletin board and display the pockets and the creative stories.

Naughty Ghost
'There's a naughty little ghost

That I can never see.
He hides behind the doors

Then jumps out at me.
He always waits tit dark

To do his dirty
And I can never catch him

For he is just too quick.
I close my eyes and go to sleep

But he's always in my room.

He pulls my hair and then my toes
And he quickly zooms.

One night. I tried to scare him
I waited until late,

Then I took my flashlight
And beamed it in his face.

He knew that I could scare him
And he left the house that night.

But I surely miss that hale ghost
And all his tricks of fright.

Before using this poem and activity. he sure to check to see if you have
any students who come from cultures where ghosts and/or spirits are a real
part of their world. If so, it may prudent to use caution with this topic.
Students can use this poem as a motivation to generate ideas about a ghost in
their house. Have the students pretend that a ghost lives in their house. Have
them think of some funny situations that could happen. Have students think
about and share their ideas. Have them dictate their stories or write them on
the computer. Make a mural of ghosts and display their stories around the
ghosts. "Ghost Tales" might be a fun title for the mural

9

Cricket Corner

There's a cricket in the corner
Keeping out of sight.

I can't see him at all
But he chirps with all his might.

China, chatter, cricket
(litter, chatter, chat.

Chatter. china, cricket
Chit, chit. chat, chat.

Children will the rhythm of this
poem. This is a good introduction to a
module on crickets or other insects. Ask
the children what they would Ike to
know about crickets. List their questions
on the board and get a stack of books on
insects to have in the room so they can
research their questions. Discuss how
crickets and other insects are viewed in
the different cultures of the children.

Beautiful Butterfly

Beautiful butterfly soaring so high
I wish I were you way up in the sky.

With not a care to cloud your day
You're lithe and carefree in every way.

Beautiful butterfly soaring so high
I wish I were you way up in the sky.

Free to fly and roam wherever you choose.
To stop and rest on the flowers and

snooze.

If you would choose to be one animal,
what would that animal he and why would
you like to be that animal? Start a story
about your animal. Then take your ideas
and see if you can write your own poem.

I wish I were a

If I could
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Celebrate the Seasons
Part II: All Seasons, Summer, and Fall

by Betty Albin Smallwood

This issue of The Book Corner"
continues our celebration of the seasons
through literature. The seasons provide a
natural theme around which to integrate
lessons in language arts, creative arts.
social studies, and science. The
concentration here is on books that bridge
all four seasons with some books specific
to summer and fall. (For books on winter
and spring, see "Celebrate the Seasons:
Part r in the last issue of this newsletter
(Vol. 14. No. 2. pp.8 -9). The recommended
books are selected especially for
elementary ESL learners. Their limited
English-language proficiency, coupled with
diverse needs, including basic vocabulary
enrichment and ongoing cognitive
development, provide selection guidelines.

All-Seasons Books
Spring is showery, flowery, bowery.
Summer: floppy. choppy, poppy.
Autumn: wheezy, sneezy. freezy.
Winter: slippy, drippy, nippy.

Like this anonymous poem. appropriately
entitled "Four Seasons." much of
children's literature on the seasons
integrates all the seasons in the same poem
or book. This creates a holistic, cyclical
approach towards this natural and scientific
phenomenon.

Numerous picture books re-create this
wholeness through a continuous story line.
This provides the thread to link the
characters and plot with seasonal images
and illustrations. Summer Is by Charlotte
Zolotow (Thomas Crowell. 1983) is a fine
example. It uses the same mother and child
to celebrate the seasons, subliminally
inviting you in to enjoy them too. The

minimal text defines each season in short,
almost poetic phrases, beginning with the
pattern. 'Summer is ..." Through this.
seasonal vocabulary and activities are
introduced. Warm. pastel drawings create
soft mood pieces of each season. From

these illustrations, separate vocabulary can
be easily identified and further language
generated. This book provides a v. ide range
for ESL students, for grades K-5 from the
beginner to intermediate levels.

When Summer Ends by Susi Fowler
(Greenwillo. 1989) offers another happy
mother and child journey through the
seasons. Its different illustrations. crisper
than Summer Is, generate additional
seasonal vocabulary. The real distinction of
this book is the patterned, humorous
dialogue between mother and child. After
an initial reading. students easily join in the
choral refrains, naturally taking the child's
lines. This makes it both a fun and
engaging experience for ESL beginners in
grades K .4.

Kathy Beal. an ESL teacher from
Holland. Michigan, recommends another
all-seasons fictional story book Here It's
Winter (Addison - Wesley. 1991). Non-
fiction picture books provide a more
scientific perspective on this topic. In
Sunshine Makes the Seasons. Dr. Franklyn
Branley (Thomas Crowell, 1974) explains
the intriguing childhood questions of why
the seasons change during the year and
around the globe and why days are not
always the same length. He writes in a
scientifically clear, yet almost story-like
manner. The language is fairly easy, still
the concepts are not diluted. The distinctive
design of each page helps create a very
inviting read-aloud book. Part of the
excellent Let's -Read -and- Find -Orin- Science
Books series, it is best absorbed by
intermediate ESL students in grades 2-5.

Seasons by Illa Podendorf (Children's

10

Press, 1981) also provides factual
information about the different seasons, but
does so in a less inviting manner. Part of
the New True Books series, its main
advantage is basic scientific information
about the seasons in simple sentences. This
makes it comprehensible to beginner ESL
students. However, the photographs do not
clearly explain the accompanying text, nor
is the information conceptually challenging
to students above third grade. In sum, I can
only give it a moderate recommendation.

Another type of all-seasons book uses the
characteristics of the seasons as
explanations for human behavior. Janine
Red `guez. an ESL teacher in Gaithersburg.
Maryland. recommends two such
classroom favorites. One is the Aesop
fable. The Grasshopper and the Ants,
simply but adequately retold by Paula
Franklin (Silver Burdett, 1982). As you
may remember. the grasshopper relaxes
dunng the warm, lazy days of summer only
to face hardship during winter. The
industrious ants, in contrast, prepare for
w inter by busily harvesting the produce of
summer and fall. Tharlett's cute
illustrations reflect the seasonal colors and
activities. Frederick, that lovable mouse
swatted by Leo Lionni (Alfred Knoph.
1967), offers an additional twist on the
preparation for winter theme. In his quiet
way. Frederick captures the spirit of each
season. Words and poetry, his supplies for
winter and shared at the right time, are
warmly appreciated by his fellow mice.
The message of the fable is an important
one: we all have gifts to share. Fables
appeal to all ages. These two seem best
suited for the intermediate ESL range.

Another "seasons as explanation" book is
Daughter of Earth by G. McDemiott.
recommended by Gwen Vedic@ of
Washington. 1).C. This concerns the story
of Properspina and the mythological
explanation of the seasonal changes. Gwen
finds it has "great illustrations and
comprehensible text" for her middle -scitoo
ESL students. She usually reads it to her
students at the beginning of spring, but
thinks it also spans the seasons.

Poetry is yet another literary genre that
embraces this all-seasons approach. My
absolute favorite here is the classic Chicken
Soup with Rice by Maurice Sendai( (Harper
& Row, 1962). Scholastic also published it
in 1986, adding a cassette tape. While these
12 short poems are written about each
month, they also capture the essence of the
related season as well. My students love to
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recite the poems (especially the refrains).
memorize them, and also copy them into
their own "anthologies" for silent-reading
time. Although popular with all students,
mostly in grades K-3. they are best
understood by those at the intermediate
ESL level.

Out and About is a pleasant anthology of
poems about seasonal topics, written and
illustrated by Shirley Hughes (Lothrop.
Lee & Shephard. 1988). Rich with images,
yet sparse with words, these poems seem
particularly comprehensible for ESL
students. The large print, large pages. and
full illustrations (often of individual lines)
all add to their comprehensibility. The
predominance of very young children
seem to limit this book to the K-3 range.
The poems themselves. however. appeal
more widely.

Roth of these poetry books on the
seasons arc by a single author. The
Random House Book of Poetry (1983
offers a comprehensive anthology of many
voices, selected and organized by Jack
Prelutsky, a poet himself. Poems about the
seasons can be found in the sections on
-Nature- and -The Four Seasons."
Together these provide 31 pages of poetry.
mostly short. with a healthy balance of
classic and modern poems. You are sure to
find many there to match your particular
seasonal or monthly topic.

Another source of poems on the seasons
are those we create ourselves. Janine
Rodnguez's poems on the seasons
(elsewhere in this newsletter) provide
excellent examples of this. Teachers .e,
poets offer wonderful role models for their
students.

Summer Books
Suitmwr is a i.epulai

Inkiren'c books Aix tut mutinies ate
plentiful. Most of them ate telatcel tit u, atm
FAH range Irow the heath. to swimming.
lakes and rivets, camping and point 1, 1.111
those of )on who lead; summet st 1111k
here are a few to gel you started. 1 he
Seaside by Maria Rum and J.M. Parramou
(Barrons, 1986) uses large print and bright
illustrations to introduce the vocabulary
and activities of the season. It also
mentions the geography. employment. and
recreation associated with the sea. The brief
text is spread out in single phrases or
sentences on each page. Written originally
in Spanish, it has been smoothly translated

into English. with a bilingual version also
available. A Beach Day by Douglas Florian
(Greenwillow. 1990). on the same topic. is
even simpler. It visually describes a day
trip to a beach with detailed illustrations,
yet with only single-word explanations.
The rest of the story can be generated by
the class. Picnic by Emily McCully
(Harper & Row. 1984) takes this simplicity
even a step furthetto a wordless but
humorous story.

Natioral Geographic offers a rich.
accessible, non-fiction complement to
summer stories. Their titles include Let's
Explore a River and Animals in Summer,
both by Jane McCauley (1988), and
Esplonng the Seashore (1984) and Lite in
Ponds and Streams (1981). both by
William Amos.

Fall Books
Interestingly enough. Fall is the season

with the fewest children's books specific to
it. I think this is because most of this
vocabulary (and topic in general) is
absorbed in the holiday (Halloween and
Thanksgiving) books, plus books on school
and learning (see "The Book Corner" in
Vol. 14. No. 1, pp. 10-11). The best of the
fall hooks I reviewed, for ESL purposes. is
When Autumn Comes by Robert Mass
(Henry Holt. 1990). Its use of large.
unloved photographs makes it appropriate
I or a wide age range (K-8). and its limited
language (one to two short sentences per
page) makes it excellent for beginners.
Altogether, it is a very attractive and
appealing hook. The National Geographic
What Happens in Winter by Suzanne
Venni (1982) expands this approach. with
more scientific, non-fiction information. It
also has a wide age range (K-8), but with
an more intermediate ESL proficiency
level. In contrast, Apples and Pumpkins by
Anne Rockwell (Macmillan, 1989) appeals
to K-3 ESL beginners. It is a simple fall
story involving young children and a lot of
fall vocabulary.

Next
Issue

For the next two issues of nbe Book
Corner" I propose the theme of
holidays, related to the seasons and a
popular elementary- school theme. I
would like to consider this in a
multicultural context in other words,
holidays celebrated internationally as
well as in the United States. Do you
have a favorite book (or two) on
different holidays? If so, please tell
me/us about it. At present, I am
planting to organize this theme by
times of the year. If you have other
organizational sugsestions, please let
me know. For the Winter, 1992 issue,
then. I would focus on holidays that
occur between January and lune. Please
send information to me by October 15.
1992. For the following issue, planned
for Spring. 1993.1 would concentrate
on holidays between July and
December. Send ideas by March 15,
1993. Despite these dates, it may be
more practical to send book and/or
activity ideas whenever they occur. like
just after reading this article. Please
write to my home address: 5109
Worthington Drive, Bethesda. MD
20816 or call me at (301) 229-8489.
Retry Armin Smallwood is the author of
The Literature Corusection: A Read-
Aloud Guide for Multicultural
Classrooms (Addison Wesley, 1991), in
which some tithe books cited are more
fully annotated.
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Tips from the Trenches

Ins.oking parents in their children's
education can be a great challenge for any
teacher, bus can be even ,,tore difficult for the
teacher of ESL, students. Parentlfamily
involvement can take many forms. from
attendance at the school's annual open-house
program to taking an active, personal role in
teaching the child. Assuming that regular.
positive, adult-child educational interaction
is the type of parent/family invohyment that
can mate a lasting aid significant difference
in a child's aclsievensent. we have gathered
some ideas currerstly in use in some nearby
scn rots.

Laura Henry, a kindergarten teacher at
Chink Kindergarten Center. has combined
good children's literature, some Chapter 1
funding. and fun at-home activities into a
program that gets families planning
learning time together. Many students in
Ms. Henry's class speak only Navajo at
home. Most parents speak English to a
certain extent, but use primarily Navajo or
a Navajo-English mixture when speaking
to their elders. (Chinle Unified Schools is a
public-school district on the Navajo
reservation in northeastern Arizona. The
largest American Indian reservation in the
U.S.A.. the Navajo Nation is roughly the
size of the state of West Virginia or the
country of Ireland. Approximately 95% of
the students in Chinle schools are Navajo.
About half of the students are officially
identified as speaking a non-standard
variety of English and receive instruction
from teachers who have ESL teaching
certification.)

Every week, each child in Ms. Henry's
kindergarten class has the opportunity to
take home one of the special home activity
tote bags that she has put together. There
are about 20 different activity bags, with
more being planned. In the typical hag is a
book, a laminated card with
instructions/suggestions. a materials list,
and some hands-on activity materials. One
typical bag contains a paperback copy of
Blueberries for Sal, a blueberry muffin

mix, a muffin tin, and paper muffin cups.
Family members read the story, measure
and make the muffins, and finally eat the
hot, delicious blueberry muffins. A few
concepts that might be discussed are
measurement. temperature, and/or the color
blue.

Children who take home the bags have
brought a signed parental permission form.
promising to return all nonconsumable
items when finished. A child must return
the previous brig before checking out
another one. Materials have been
purchased by the teacher with parent-
participation funds made available through
the local Chapter ',Program.

This idea is spreading like crazyas
great ideas often dowith each teacher
adding her/his own special touch. Jana
Brown's mother sewed fabric bags and
painted each one with a unique design.
Deborch Gallagher is having her tote bags
screen-painted by the high school graphic
arts class. Alison Reeves is videotaping
instruction and demonstration of the
activities and sending the videotape home
instead of an instruction card.

Since family members are participating
in their own homes, on their own terms,
using whichever language is comfortable
for them, they arc in control of this activity.
The adult's confidence as their child's first
and most important teacher is strengthened
and the child receives valuable concept
reinforcement through this method. In
addition, the idea that what happens at
school needn't be restricted only to the
school, that important learning takes place
wherever parent and child are together, is
supported

At the other end of the elementary-age
spectrum, some Chink Junior High School
English teachers are utilizing technology to
bring families and students together in
literacy.

At Chinle Junior High School, the
English department has a new Macintosh

writing lab. During the school day, teachers
schedule their classes into the lab as needed
to work on various writing projects. During
several evenings, the lab has been reserved
for a very special group of people. Letters
have been sent home with students, inviting
parents and family members to come to
school on a particular Wednesday evening
to have fun learning in the computer lab.
Child care for younger children is
provided, and very modest refreshments
are served.

At a recent parent/child computer
evening, family members of 15 students
pulled chairs up to computer screens,
gathering around to learn the basics of
Macintosh operation from their children.
Teacher Danny Barlow, his instructional
assistant, Lille Nex. and Sylvia Barlow,
also a junior high English teacher,
circulated rapidly around the room,
answering questions and helping solve
problems. Each family was encouraged to
write a story together on the computer.
Descriptions of different family
experiences and stories of relatives who
figure in the family's own history were set
down, sometimes for the first time. Hours
went by. with parent, grandparent, aunt,
uncle, child, and siblings contributing and
collaborating. Some stories were entirely in
English, while others utilized the
computer's Navajo font to include terms in
Navajo. After two hours and when it was
time to go home, some pieces were
pronounced finished and triumphantly
printed. Other works continued in
progress" to be further developed at home
or perhaps at another computer evening.
With permission of the authors, Mr.
Barlow compiled the finished works into
an anthology for display at the annual
district-wide Fine Arts and Academic
Showcase.

The opportunity for the seventh and
eighth grade students to be the leaders in a
family activity is in itself an important
benefit of family computer night. Shy pride
glowed from the teens' faces as they
explained, demonstrated, and taught family
members how to bring the stories to life on
the computer. Parents and relatives were
intimately involved in this literacy event
their stories and their histories were being
born onto paper. Parents experienced what
their child experiences on a daily basis,
through continual interaction with the three
teachers. Some parents saw, perhaps for the
rust time, how their child's school could be
a welcoming, hospitable place. Children
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saw their families supporting their
education, valuing their learning, and
appreciating their literacy achievements.
Teachers had the opportunity to learn more
about their students and their families. All
three staff members went home very tired,
but already planning the next family
computer evening.

Everyone wants good ideas for
meaningful parent participation. However,
for successful parent involvement, the
program(s) must be individually developed
and designed. What works in a school
across town may not simply transplant to
another faculty, community, or student
population. Gathering ideas to springboard
from is extremely valuable, or this column
would not have been written! However, we
must remember that each school, and many
times each class, is a unique organization
with unique needs. Our work at getting the
parents of our children involved in their
education must begin with meeting those
needs.

The "Tips for the Trenches" column is
meaningful and useful only as long as its
material is fresh, t I asst Isom tested.
purposeful. and practical. The hest source
for such material is the readership of this
newsletter, Every one of us is extiemely
busy with dozens of projea IN that requite
our attention at any given momentbut the
idea or tip that you share could be a real
time-saver or eye-opener for another
overcommitted, underfunded teacher.
Please he generous and share ideas that
have worked for you!

Legibility (hand-written in crayon on a
brown paper sack is fine) is the only
requirement for submission of ideas. Please
include a return address and phone number,
if possible, in case some dialogue is
necessary. Also include a bit of information
about yourself and your situation. Send
your "Tips from the Trenches" to Beth
Witt, Box 1937, Chinle, AZ 86503. The
deadline for the next issue is November I.
1992.

Late News!
Denise McKeon has been

nominated for the TESOL

Executive Board as a Member at

Large. Please remember to vote for

her when you cast your ballot later

this year,

Recipe for Teachers of
Second-Language Learners

by Carolyn Shitanishi (TIPS)
Reddley, Calif.

Provide and combine in a large classroom:
a generous amount of language, theory-based activities

9 months of meaningful content which serves the learners' purposes

plenty of opportunities for social interaction

180 days filled with student choices

I roomful of real literature (in first and second languages)

Mix the above Ingredients with the following:
I fruitful learner-centered curriculum
a wonderful year filled with authentic language experiences

1 stupendous risk-free environment

Add:
I pitcherful of themes organized around big ideas

a grand focus on student background knowledge, strengths, culture, and

interests
I big, fat, ongoing integration of listening, speaking, reading, and writing

Sprinkle in and blend well:
a handful of high expectations and firm discipline

1 classroom supply of portfolio assessment folders

daily collaboration between students and teacher

Toss In:
20 bundles of occasional laughter (to add flavor to the learning process)

Gently stir In:
I heartful of patience and understanding

a tremendously large package of faith in the learner

Let learners stand (or sit) at room temperature while actively constructing their own
knowledge within a rich context.

Special Instructions:
Do not overteach or results may be disastrous.

No need to prepare recipe ahead of time: allow learning in process to take

place.

Take time to celebrate language learning experiences and cultural diversity

within the classroom.

One strong community of empowered learners w ho are skilled language users.

Student Poetry
Why can't I feel the traditional spirit keeping us going strong?
Why don't I see any more old wagons pulled by
Horses and packed with the whole family crossing
Sandy, beautiful deserts?
Why don't I see Navajo families picking sumac berries any more?
Why don't I hear students speaking the language they are born to?
Has there been a sudden change?
Maybe there has been a sad change; a change that is still occurring.

Raymond Clark. 8th Grade
Chinle Junior High School

(Raymond's poem Wei dWdrad "OW CI S11011%' the Chapter l Dirretor's Aivdrd for Language Ans.
May 1992, 4th Anowel Fim Aro AM Amami( Mowease the CAW e 1 Inified Srkool District in
Mums.)

crsi (Try ,11
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From the Ivory Tower to the Trenches:

INTRODUCTION

In my position as an ESOL teacher
and teacher-educator in a slate universi-
ty. I read research and I require students
to real research. I feel a professional
responsibility to make research avail-
able to graduate MA-TESOL students.
That generally means that I help them to
develop an understanding of what
researchers do and how they do it. I also
try to help students develop skills in
doing research on their own.

Last winter (1492). I took a leave
of absence from my position at EMU to
work as an ESOL teacher in an elemen-
tary school. It was there I learned that
what researchers are doing when they
wnte articles about language learning is
too often not even remotely informed by
factors related to what teachers need to
Netter meet students' needs.
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REASONS FOR THE GAP BETWEEN

RESEARCH AND TEACHING

Teachers are often too busy to
reflect on or change what they do in
classrooms. Research shows that
doing things the same way all the time
doesn't help students. If c,:achers talk
to anyone about problems in the class-
room, they talk to each other.

When I suggested to some teach-
ers that they address a classroom man-
agement problem by contacting an
expert at my university who does
research on this topic. the response
was something like this: "Research!
What do those guys know about
schools? I'm the one who knows what
goes on with my class. I don't need
researchers to tell me what to do!"
Teachers. excluded from the profes-
sional research publication process,
have no idea about what articles in
journals mean (or potentially could
mean) to them in their daily teaching
lives.

In order for researchers and
teachers to begin to work together. a
sharing of professional commitments
of both need to come together.
Teachers need to begin to talk to
researchers. and researchers need to
become more timed into what goes on
in schools,

15

WAYS OF HELPLNG TO ROSTER SHARING:

TEACHERS CONNECTING WMI RESEARCHERS

I. Connect with a local college. uni-
versity, or teacher-training program.

Take a course.
Attend a conference or lecture
with the idea of getting new ideas.
Offer to mentor or he a master
teacher in a teacher-training pro-
gram.
Offer your classroom as a place
where teacher trainees can visit
and observe.

Invite a researcher to visit your
classroom.

3. Include a researcher in staff meet-
ings in which the following discus-
sion takes place:

Materials related to curriculum
change.
Textbook selections and evalua-
tion.
Multicultural issues in the school
or classroom.

4. Take a researcher to lunch!

Until teachers begin to see that
research can help them in their work
with students in classrooms, there will
Ix no improvement ill student learning
and classroom tnanagement.

Wonlinued on P. 21
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WAYS OF HELPING TO FOSTER SHARING:

RESEARCHERS CONNECTING WITH TEACHERS

I. Make school visits a part of your
professional development program.

Researchers should visit schools
and talk to teachers, and these vis-
its should be viewed as part of a
researcher's own professional
development.
University students should be
required to visit, observe. and ana-
lyze what goes on in classrooms
as pan of academic course work.

2. Invite teachers to make presentations
in university classes. Topics might
include language learning. classroom
management. and language testing.

3. Include K-12 and adult education
concerns in teacher education and
language courses. both U.S.A. and
non-U.S.A. school issues, such as
policies. employment. etc.

4. Develop a post-graduate strand of an
MA or PhD program to incorporate
the special research, theory, and
other interests and concerns of
classroom teaching.

5. Write materials, grant proposals.
etc., that are relevant to classroom
learning and timching, which should
he read by at least one teacher.

6. Take a teacher to lunch!

The

Sea

for Resear

Begins...

by Jean Hdndscombe

POTENTIAL PROBLEMS

I. Researchers who address real-world.
teacher-student needs may well he
criticized.

2. Researchers must deal with reduced
control over their work.

3. There may well be resistance to the
kind of "sharing" that is described
here. Some teachers and researchers
will not wish to share.

POTENTIAL BENEFITS FOR RESEARCHERS

1. You will discover interesting
research through fact-finding sur-
veys. curriculum development, and
language planning for schools. You
will have the chance to videotape.
interview, and review and report
information about schools and class-
rooms

2. You will find out what's going on in
schools! It gives you credibility in
your university teaching and/or
research work to say that you actual-
ly saw the inside of a school where
your work is (or could be) used.

POTENTIAL BENEFITS FOR TEACHERS

I. Talking with a researcher can he fun!
Having a chance to sit down and deal
with an issue that has been bothering
you can he a healthy and, indeed, a
rewarding, personal and professional
experience.

2. Increasing your knowledge will most
certainly lead to increasing your con-
fidence. Both are good for your stu-
dents.

3. Helping a student who previously was
only a source of frustration can be the
most rewarding experience a teacher
can ever have.

4. An opportunity to do something real
and useful and to know that someone
actually used what your wrote feels
good.

CONCLUSION

The need for professional sharing
and collaboration is clear. Ways of begin-
ning this sharing have been listed. There
are other ways that readers can begin this
process in their _,inn educational settings.
Some connections are being made. The
ikseds of students in our schools needs
that vie desperate in too many settings
cannot be met until the education system
starts working as a whole. Researchers
and elementary teachers should begin to
work together. *

This article is an abridged version of a presentation
at the N'ational Council of Teachers of English in
Louisville. Ky.. Nov. 20. 1992. Eli:alit-1h England is
an Associate Professor in ESUTESOL at Eastern
Michigan Unitrrsity. Her address is Foreign
Languages/Bilingual Studies. 219 Alexander. EMIT.
Ypsilanti. M148197.

In the last issue of this newsletter. the formation of an EEIS Research Task Force
was announced. There are I I EEIS members on this Task Force. Not all of us teach full-
time in an elementary classroom, but all of us see Elementary ESOL as a primary focus of
our professional lives.

We have started work on our mandate, that is to explore the role that research linked to
practice could usefully play within the EEIS. More specifically. what we hope to do within
our two-year term is to provide encouragement to elementary ESOL educators to engage in
classroom -based research, alone or in collaboration with others. and to put in place some
structures that will support these research efforts.

rs Why would II busy TESOLers agree to spend time and effort on this Task Force? I
think it is because we are all convinced of two facts: (11 We need research and (21
research needs us:

I will elaborate on point one in this issue and on point two in the next.
Why do we need research? Because research enables us to check out the validity of our

current practices and, in many cases, pushes us to extend our repertoire as we generate the-
ories and models about how learning lakes place. The kind of research that we have in mind
is not just studies others have done and written about (though those, too, can often be of use
to us). but rather the kind of activity of which WE are an integral part. The literature on the
subject uses a variety of terms to describe these undertakings. but "action research" and

(Continued on p. 31
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(Continued from p. 21

"teachers as researchers" are two of the
most common. Participating in such
studies involves looking systematically
at what is happening in our classrooms.
And. to my mind, that is one of the best
ways of increasing our understanding of
our teaching setting and. hence, our
sense of control within it.

Amanda (Ai.) Miller. a Task Force
member from Vancouver. B.C.. agrees
but puts it even better as she describes
her reason for becoming (and encourag-
ing others to become) a teacher-
researcher.

First, a minute of careful reflection is worth
an hour of frantic reaction'. Teacher
research can help us focus on the one or
two questions of particular relevance to our
particular situations. This focus can help us
he better informed decision-makers and
actors rather than reactoi.i.

Second. participation in a leacher-research
network can get us out of isolation. We
teach our students the value of cooperation
for increasing creative and critical prob-
lem-solving. We can expenence it for our-
selves.

Third. teacher research is a was to shift the
emphasis from product to process. By
doing so. we will he better able to intro-
duce our students to active. process-orient-
ed learning as well as reap the benefits that
arise from the focused pursuit of our own
enquiries.

There are many ways for teachers
to "do research" in schools. Most of us
do it on a daily basis. To illustrate one
possible approach, let us consider as an
example the concern raised in my school
district that ESOL students are not par-
ticipating in regular classrooms as much
as our mainstream colleagues would
like. How do we investigate such a con-
cern? Here are some possible steps:

I. Break down the concern (or it might
he a question or a hypothesis) into a
number of related questions such as:
When do ESOL students participate
in which activities, classes. subject.
groups. etc.? What materials/

resources seem to facilitate active
participation? Is learning taking
place without active participation? If
so. when and how?

2. Draw up a list of the kinds and
amount of information that need to
be gathered in order to answer the
various sub-questions.

3. Read about how others have investi-
gated this issue and talk with col-
leagues to get their ideas and sugges-
tions.

4. Make a plan of how information will
he gathered: under what conditions,
by whom, and how the findings will
he examined.

S. Find the time (maybe with help) to
do both!

6. Share the tentative interpretation of
findings with colleagues and listzn to
their reasons/objections/ suggestions.

7. Go back and look again. or in new
places. for more evidence.

8. Use your final findings to confirm or
improve the classroom teaching
practices of those involved in the
study.

If all goes well, the final outcome
will be an enhanced understanding on
the part of the mainstream teacher of the
conditions that promote ESOL student
learning and a commitment to build
such conditions into daily activities. At
the very least, the teacher/researcher
involved will develop a more sophisti-
cated understanding of the issue and
will be able to use that understanding in
her/his own programming or in subse-
quent talks with mainstream colleagues.

If you are still not convinced that
there are some good reasons for teachers
to become actively involved in research.
then perhaps reading a couple of articles
that explore in more detail the notion of
teacher as researcher might do the
trick. Two that I particularly enjoyed
are:
I. "Teaching as Research." Eleanor

Duckworth. flarvard Education
Rcricw, Vol. S6, No. 4, 1986.

2. "Funds of Knowledge for Teaching:
Using a Qualitative Approach to
Connect Homes and Classrooms."

Luis C. Moll. C. Amanti. D. Neff.
and Norma Gonzales.. Theory into
Practice. Vol. 21. No. 2. Spring
1992.

The Duckworth piece does not see
research as some activity that teachers
need to append to their already full
schedule. Instead she wants teachers to
practice their craft in such a way that
they are always simultaneously finding
out about how their students make sense
of topics and issues, discovering how
their students learn. When teaching is
carried out like this. Duckworth insists
that it is research. I think many elemen-
tary teachers do this all the time, adjust-
ing their teaching depending on the
feedback they get from individual stu-
dents. I had not thought about how .simi-
lar teaching and researching were as
activities until I read her work in this
article and in her subsequent book. The
flaring of Wonderful Ideas and Other
Essays on Teaching and Learning.
N.Y.. Teachers College Press. 1987.

Moll and his colleagues describe
what sounds like an outstanding collab-
orative project between a university and
the school in which teachers team how
to conduct household research and then
go on to use this information to develop
classroom practice. This article recog-
nizes the skills brought to it by the
researchers involved and describes
vividly the skills acquired by the teach-
ers. the understandings they gained from
the process. and the changes they made
to their teaching. It also pays much trib-
ute to the teachers' contribution to the
whole enterprise. But that part of the
teacher /researcher linkwhy research
needs uswill have to wait until the
next issue.

I would he pleased to hear from
any of you who are presently. or think-
ing about. understanding classroom-
based enquiries. Let me know what
excites and frustrates you about doing
so. I will share your thoughts with oth-
ers in the Task Force. if I may. to help
us plan the kinds of supports which will
he most helpful to you and others like
you. You can reach me at North York
Board of Education, StI50 Yonge St..
North York. Ontario, 1112N SN8.
Canada. 416-395.8141 or lax 416-,I9S.
8292.*
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Message
from the
Chair
Wes Eby

"Designing our children's
world."

The more I hear and read this phrase. the

more I love it. Every year. wethose of us
in elementary education arc intensely
involved in designing. fashioning, creating.

elkouratting. inspiring, modeling, support-
ing, and shaping. This year. wethose of
us in the Elementary Education Interest
Section purposely focus on designing as
u.e unite our efforts with all of TESOL.

How are we designing our children's
world through our IS (Interest Section)?
Let me review several ways.

-Designing our world- is the theme
tor TESOL '93 in Atlanta. Mary Lou
McCloskey. convention chair, and her vol-

unteer team arc guiding us ably and skill-
fully as we design this annual convention.
I think you will be pleased with the ele-
mentary section of the program.

I'm delighted to announce the ele-
mentary Academic Session will he facili-
tated by Denise McKeon. our Immediate
Past Chair. This session. "The Other
Language Class down the Hall," will deal
with how elementary educators in related
organisations work together in designing
language programs. Assisting Denise. who

is representing TESOL and the National
Clearinghouse for Bilingual Education, are
Donna Christian of the National Center
for Research on Cultural Diversity and
Second Language Learning and the Center

for Applied Linguistics (CAL). Jamie
Draper of the American Council of
Teachers of Foreign Languages. Nam,
Rhodes of the National Network for Ei411)

Language Learning and CAL. and Nancy
Zelasko of the National Ass'', 'Thou Iou

Bilingual Education.

Dan Doom. Associate
Chair, has designed a unique
hook session, involving an
author. teachers. and children. In

addition. he has fashioned
eightlour more than originally
allottedengaging discussion
sessions. Please note his article
on page 7.

The concurrent sessions
of adjudicated papers. demon-
strations. workshops. and collo-

quia were extremely difficult to
select. What a challenge! Many excellent.
worthy presentations could not he accepted

due to lack of space on the program. In
designing a balanced program. the com-
mittee strived to provide diverse topics and

presenters. They accomplished this goal. 1

feel, in the final program design.
TESOL '93 will he filled with many

opportunities for you to share and learn.
Sharon Fusco is designing the Hospitality
Area. Plan to drop by. visit with your col-
leagues. look at the displays. and rest a
while. And he sure to pick up your copy of
the Elementary IS Guidebookdesigned
specifically for you.

Mark your convention calendar to
attend and participate in the Open Meeting

of our IS. This important meeting is
designed to conduct necessary. important
business. We covet your involvement as
we plan. discuss, network, and evaluate.
Also, at the end of the conference. Dan
Doom will chair a meeting of our IS as we
plan for TESOL '94 in Baltimore. to he led
by another of our IS members. Beth Witt.

One vital way you can help us design
our future is to vote for your leaders. If
you are a primary memher of the
Elementary Education IS. you received a
ballot with this newsletter. Won't you
please study it and exercise your right of
voting? Also note the special vote for an
amendment to our Governing Rules. (An
ankle about this proposed amendment can
lie found on page K. I We will announce the

election iesults at the Open Meeting and in

the text newslctier.
We help de.sozn our children's world

11114mi:11 vei al plop. Is. The last one. .4

hook entitled I hreads Praciice:
tut lune 1 nehli ( luldren Around the
of id, is an anthology of 14 articles writ-

18

ten by elementary educators_ The
manuscript has been accepted by TESOL
for publication. Congratulations to Denise
McKeon and Katharine Davies Samway
who designed the project and edited this
significant volume.

Another project. Expectations of
Excellence, which deals with exemplary
K -K curricula, is in progress. So far, few
people have responded to the call for input.

The project committeeLinda New
Levine, Caroline Lit's.. and Mary Lou
McCloskeystrongly encourage elemen-
tary educators to submit. The deadline has
been extended to April it), 1943. (See arti-

cle on page 6.1

A major venture for our IS this year
is the formation of six new committees and

This year, we focus
on designing as we
unite our efforts with

all of TESOL

task forces. These groups are already
involved in helping us design our chil-
dren's world. Here's how. The Art
Committee. chaired by Lory Fetzer. is
planning. in concert with the Secondary IS.

the first ever art display at TESOL. (See
her article on page K.) The Sociopolitical
Concerns Committee, chaired by Sarah
Hudelson, is dealing with a TESOL sur-
vey related to AIDS education. (See
Sarah's article on page 5.) The Special
Projects Committee, chaired by Mary
Jane Nations, has drafted guidelines for
our IS as we deal with future projects. The

Research Task Force, chaired by Jean
Dandscombe, has begun their work to
explore the role of research in elementary
education (Six: Jean's article on page 2 and

a related article by lat England on page 1.1
The Membership Task Force. chaired by
Nancy ('loud, is conducting a survey of
the U.S.A. affiliates to determine involve-
ment of elementary teachers. The
Internalionalron ('oncerns Committee,
chaired by Carole Urztia, has begun

(Connnued on p.5)
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exploration of connection with international
schools with varying numbers of ESOL stu-
dents.

Although the report is brief. you can
see the new commitces and task forces are

endeavoring to fulfill their responsibilities
as designers. I am most grateful to my col-
leagues who have agreed to chair these
groups. providing invaluable leadership.

An ongoing. essential part of our
design in this newsletter. It serves as the
primary means to keep all of us in touch
year after year_ I want to thank Jim Rupp.
editor. personally and for the entire IS
membership for his capable work. He sin-
cerely solicits your contributions.

I greatly appreciate the work of the
Steering Board and each of you who has
helped me in my job as chair. Denise
McKeon and Dan Doom deserve special
kudos for their advice, wisdom. and avail-
ability. along with their unique gifts as
designers.

Plan to join us in Atlanta this April.
Help us design our children's world.
Participate with the people who. I believe.
are the most dynamic and creative design-

ers in TESOL--elementary educators. *

TESOL Resolution to Promote AIDS
Education Through Content-Based ESOL

Instruction

Whereas

Whereas

Whereas

Whereas

Whereas

Whereas

the number of AIDS cases is rapidly increasing worldwide. and

the public health education effort has been unable to control the rate 01
increase in AIDS throughout the world, and

language minority people in all risk categories in countries where English is
the dominant language are less well-informed about, and therefore more
vulnerable to. AIDS, because of their linguistic and economic remove from
mainstream AIDS education programs. and

education is presently the only defense against HIV infection. and

integration of AIDS education into the ESOL curriculum can enhance our
students' language learning experience by providing them content -rich lan-
guage instruction essential to the preservation of their health and the health
of their communities, and

TESOL has formed, within its Sociopolitical Concerns Committee. a sub-
committee on AIDS Education, whose work includes identifying, produc-
ing. and disseminating effective AIDS education materials and strategies.
and working with the TESOL membership and with other professional orga-
nizations and agencies to further AIDS prevention education among ESOL
students and their communities;

Re it rewired by the Legislative Assembly of TESOL that

I ) TESOL promote AIDS prevention instruction aimed at ESOL students, their parents.
and other adolescents and adults, particularly in communities with high concentra-
tions of people with AIDS:

2) TESOL promote the integration of this instruction into the ESOL curriculum: and

31 TESOL collaborate with other organizations and agencies to advance these goals.

Adopted March 5. 1992

AIDS Education and the Sociopolitical Concerns Committee
by Sarah Hudelson, Committee Chair

In this edition of the newsletter, you will read the resolution concerning AIDS education passed at the TESOL Legislative
Assembly in Vancouver. British Columbia, in March 1992. The TESOL Executive Board has also appointed an AIDS Education Task
Force, chaired by Elizabeth (Liz) England. The Task Force has been charged with making recommendations for action based on the res-
olution and for working with and supporting the TESOL Sociopolitical Concerns Subcommittee on AIDS Education.

The Sociopolitical Concerns Committee of our interest section has been asked to work with the TESOL Task Force to propose
ways that ESOL educators may he involved in AIDS education and to identify curriculum materials and programs that may he used in
this effort. We need the involvement by IS members in this effort.

Do you know of any materials that would he appropriate to use with elementary school children? Are you involved in any AIDS
elfin...own efforts right now? Would you he interested in working with the AIDS Task Force or with the IS Sociopolitical Concerns
Committee on an AIDS Education Committee?

II so. please contact: Sarah Hudelson, 15020 S. 39th Place. Phoenix. AZ 85044 (602-75Y-5(164. home, or (012-90-K214. office).*

14f, r A note I ot woo ustot mato wi and eonventton pit:Putout. one (tout dtseusston session, at TESOL '93. led by Nancy Cloud. willbr "Cann, about 4111S edit.
editor 14 revs h inciAk (-ha & en I'leate plan got:tient,

1 9 BEST COPY AVAILABLE
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Expectations of Excellence
Has your school district developed an ESL curriculum for K-8

students that is working well for you and the students? Would you

consider sharing what you have developed with other school practi-

tioners?

Expectations of Excellence: E,:ernplary K-8 ESOL Curricula

is the title of a proposed TESOL-funded selection of K-8 curricula

from public and private schools throughout the world. The aim is to

present a broad spectrum of outstanding curricula. Such a collection

will be useful to schools without any curricular guidelines. The

sample curriculasll provide these teachers with models of curricu-

la from which to begin developing appropriate classroom curricula

for their specific school populations.

Submissions require no more than five pages of the sample

cumculum and an abstract of the student population. For complete

guidelines and critena for selection, please send a stamped, self-

addressed envelope to:

Linda New Levine
57 Sunnyridge
Lake Katonah. NY 10536

The deadline for receipt of materials is April 30. 1993.

A Letter from Mary Ashworth
Dear Editor.

In 1988 I published my report on the policies. programs. and prac-
tices in ESL for children from kindergarten to grade 12 in the 1(1
provinces of Canada. (Blessed with Bilingual Brains: Education 4
Immigrant Children with English as a Second Language. Vancouver:
Pacific Education Press, 1988)

Now, in the peace of my retirement. I would like to compare the
results of my study with ESL policies. programs, and iwactices in schools
in the U.S.A. Your readers can help me in three ways:

I) By sending me state or school district policy statements and/or reports
that deal with ESL programs and practices. K-I2. I am also interested
in programs that take in children below kindergarten, that is. 3 and 4
year olds.

2) By sending me names and addresses of people at the state or district
level who are leaders in the field and might have additional informa-
tion.

3) Hy sending me bibliographies that impinge on the topic.

My address is:
R.R.4. Langs Rd.. C 11
Ganges, B.C.
VOS 1BO. Canada

Thanks for your help.
Sincerely.

Mary Ashworth
Professor Emerita

University of British Columbia

Notes from the Editor
by Jim Rupp

At the NCTE meeting in Louisville.
Ky.. I was pleased to hear a presenter, a
teacher - educator for secondary English
majors. state that she always checks out the
presentations from the elementary section
first because they seem to he leading the
way in classroom innovation and research. I
have always felt this way too. and have been
proud of the impact our IS has had. The lead
article in this issue by Elizabeth England
focuses on research and how teachers and
researchers need to work together to help
our students even more. This article is bil-
lowed by the first part of a report from ;can
Handscombe, the chair of our IS Research
Task Force

This issue also focuses on the TESOL
'9t meeting in Atlanta. April 12-18. Once
again. our IS leaders. Wes Eby and Dan
Doom, have worked diligently to put

together a great program. The fact that so
many IS members respond with program
proposals helps them immensely. We look
forward to another great convention.

There is also important IS business dis-
cussed in this issue, including the proposed
change in our Governing Rules and the elec-
tion of new leaders. Please participate in this
important process. There is also a report
from Sarah Hudelson. chair of the
Sociopolitical Committee, about the TESOL
Resolution on AIDS.

Our next issue should he in your mail-
boxes by mid-summer. The theme for the
next issue is "assessment." We need input
from you concerning this topic. Portfolios
seem to he very popular now. Are you using
them with your students? Has your school
district decided to adopt them as an assess-
ment tool? Have they become ton standard-

ized? How do we act as advocates for our
students within the whole school environ-
ment? These are only a few of the questions
you could address and share with as. In addi-
tion to your writing, we need work done by
your students. Send us their poetry. stories, or
art work. The deadline for getting materials
to me is June 15th. I am ;poking forward to
having too much material.

In addition to this newsletter, members
from our IS need to be represented in other
TESOL publications, including TESOL
Matters and the TESOL Journal. One of my
jobs is to act as a "funnel" and help our mem-
bers publish their materials in other publica-
tions. I am more than happy to help anyone
who wants to publish. as are other members of
the Newsletter Editonal Board. Don't hesitate
to contact us. You have much to contribute
and we will help you to any way we can. *
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Design for Conversation and Celebration:
Dan Doom, Associate Gtair

The Discussion Sessions
We hope you will consider attending

one or more of the sessions listed below.

Each gives you an opportunity to meet
informally with fellow teachers and take

an active role in discussing an issue of per-
sonal importance. The daily time slots for

individual sessions, scheduled across the

conference week, will be early mornings
or late evenings. It may take extra effort to
get to the sessions at these odd hours. but

we hope you will find it worthwhile to
raise good questions, share personal expe-

rience insights, and consider new plans of

action for your teaching with second-lan-

guage learners.

Session Titles and
Leaders

Affirming language-cultural diversi-
ty: Needs beyondfoods. fashions.
andfestivals, Wendy McDonnel
and Carol Beck

Exploring content-area interests:

Rich resources for language

development, Randi Gilbert and

Rebecca Dobbins

Caring about AIDS Edueatson Wovs
to include ESL children, Nancy

Cloud

Stutasning teacher. action reseal, Is

Questions nwth asking and pur

'61

The ESOL in Elementary Education Interest Section
will sponsor a set of eight lively Discussion Sessions and

one interactive Book Session at the TESOL '93 Conference
in Atlanta. As you preview the descriptions below, notice

especially the volunteers helping to facilitate the meetings.
Give them an extra word of appreciation when you greet
them in Atlanta. In addition, offer your feedback and sug-

gestions to members of the IS Steering Board whenever and
however you meet at the conference. Your professional

needs do help guide our planning for future conference and
newsletter issues.

suing, Jean Handscombe and

Margo Gottlieb

Supporting beginning readers:
Social and developmental needs.

Lory Fetzer and Lois Jernigan

Exploring the worlds ofliterature:
Life experiences worth sharing,
Ann Estrada

ESOL and regular classroom teach-

ers: Collaboration worth build-
ing. Jim Rupp and Elizabeth
Thompson

Assessing children's language
growth: informal approaches
with real insights, Esther Retish
and Dan Doom

The Book Session
We have planned for a combination

of response voices at the Book Session, all

helping us celebrate the value of literature
and literacy in our lives. In a three-part
program, an author, a group of teachers,

and a group of area school children will

invite us to join them in responding to mul-
ticultural literature.

hit featured author. Joyce Dumliam
will open the session by unfolding

her story of creating her book, Willie's Not
the /WW ong Kind, a publication from

!lamer-Collins Children's Books. Ms.

21.

Barrett, a full-time teacher with Lamar
County Schools in Georgia, will share

insights learned from her classroom experi-

ences about the important ways teachers

and children show caring for others.

The second part of the session,

'Teachers sharing discoveries of multicul-
tural literature," will be coordinated by
Esther Retish. Iowa City Schools, Iowa.
The audience will form small groups in
which assigned teachers will highlight new
multicultural literature hooks they have
recently discovered. Group members will
also have a chance to share their latest

"finds" of good multicultural books and
the ways their children have responded to

them. As an added bonus, handout copies

of current catalogues on multicultural liter-
ature, compliments of several publishing
houses, will be available at the sessions.

You are encouraged to bring your favorites
to Atlanta with you and share with your

colleagues.

The closing segment of the session

will feature area school children sharing

their responses to literature. According to
their teachers, we should expect a variety

of presentation modes from the children:

picture talk, readers' theater, choral read-
ings, role playing. poems, songs, art, per-

sonal writings, and... (It will be their call.)
The coordinator for the children's seg-

ments will be Pat Allison, Gwinnett
County Schools, Georgia. *
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MOB FIRST Mil ART DISMAY

by Lory Fetzer

The Elementary Education and Secondary School Interest
Sections arc jointly sponsoring a display of student art work at
TESOL '93 in Atlanta, Ga. In keeping with the theme of the
convention. "Designing Our World," our theme is "Designs
From Our World." We hope to have many entries. reflect' the

work of students of all ages from many different cultures. All
students who submit entries will receive a certificate in recog-
nition of their participation in this display.

If you or any of your colleagues arc interested in submit-
ting art work for the display. we will be extremely pleased to
include it. We are asking for twodimensional projects, suitable
for mailing in the standard sire of 9 by 12 inches. unmounted.
The committee will be mounting the display. Suggested media
include crayon, pencil, pen and ink, paper and paint.

After the convention in Atlanta. the collected display will
he available for loan, for further display at TESOL headquar-
ters, or at affiliate conventions until our 1994 convention in
Baltimore. Please contact Lory Fetter at (214) 436-4272 or
(214) 689-1556. We hope to receive a good response and per-
haps start a new TESOL tradition.

OFFICIAL Bit RIES
1. TO ENTER: On a 3" X 5" card print your student's name.

age. art medium used, school, address, and country. Clip (do
not pin or staple) this to your entry and mail it to Lory
Fetzer, Gabe Allen Elementary School, 5220 Nomas St.,
Dallas, TX. 75212, USA by March 19. 1993.

Student Age

Medium School

Address

2. ELIGIBILITY Entrants must be enrolled in an ESOL pro-
gram and he between 4 and 18 years of ages Suggested limit
of live entries from any one school.

3. Entries should be two-dimensional original art projects of
paper. paint, or pencil. and suitable for mailing. The art work
should reflect the designs of the home culture. Standaid site
is to he 9" by 12". Entries will he mounted by the committee.

4. Entries will become the property of TESOL lor one year, and
will be displayed at TESOL '93 in Atlanta. Ga. After the con-
vention the art work will he available for display at TESOL
headquarters or at affiliate meetings. After one year, entries
may he picked up by a school representative at TESOL '94 in
Baltimore. Md.

5 All entrants will receive a (Tibia ate of participation atter
TESOL '91. *

Proposed Amendment
to Governing Rules

by Wes Eby

The Officers of the Elementary Education Interest Section are

proposing the following amendment to the Governing Rules. The

proposed changes are indicated by underlining for additions and

parentheses for deletions.

Article VII. A. Nominating Committee
I. The Nominating Committee will consist of five menthe's

one of them will be the Immediate Past Chair of ESOL/ELEM, sou

will he the senior Members at Large of the Steering RoariL and
(four) %sun will be elected in the annual election.

Article IX. A. The Nominating Committee will:
4. Nominate candidates for (the four) two positions on the 1111

lowing year's Nominating Committee.

The rationale for these proposed changes is twofold: (1) Ina

waling a key responsibility in our Interest Section (IS) for the two

senior Members at Large on the Steering Board, and (2) helping

reduce concerns regarding the nominating process.

For the past decade, ever since the Governing Rules were

adopted, the Nominating Committee has been used to involve new

people in the leadership of our IS. This is an excellent strategy, and

to some degree. has been successful. Yet, in some years. the

Nominating Committee has been composed of all new people, cre-

ating a dilemma for the committee chair. Newcomers are still learn-

ing about the IShow it operates and who the key people are. The

chairs have often expressed the need for more experienced commit-

tee members.

The proposed amendment addresses this ongoing concern. If

we approve nominating-committee duties for the two senior

Members at Large on the Steering Board, we will have on this com-

mittee two people with IS experience. If we also elect two
Nominating Committee members, we will involve new people in

this important process. The Officers feel the proposed plan will pro-

vide a needed balance on this committee.

If you are a primary member of our IS. you have the opportu-
nity to vote on this issue on the enclosed ballot. I trust you will

study this matter and cast your vote. Should the amendment fail to

carry, we will elect two more members to the Nominating
Committee at the IS Open Meeting at TESOL '93. If you have any

questions. please call me at 816-333-7(xX), ext. 2533 (office) or

913.381-7955 (home). Or you can call Denise McKeon at 202-467

0867. *
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Whole Language in an ESL
Program
by Lory Doolittle

Whole language works for me in a variety of ways. From day one, all first
through fifth grade students receive a journal. In the beginning, students copy the writing

from the chalkboard. But as their language proficiency skills improve, they are encour-
aged to begin to compose their own entries. While 1 am pretty strict about homework on

a daily basis, 1 don't give it daring school vacations. However, I make journals from con-
struction and writing paper, and the students head off for their holidays with a five- or
ten-page blank hook titled "My Vacation Journal" hy . The students are encour-

aged to write the best they can, draw pictures of their activities, and/or put in small holi-
day souvenirs like post cards or stickers. In the fall, the journals come hack rather sparse-

ly done. But by Christmas and spring vacations. many students fill more than one page a

day. hi the spirit of process writing, I don't correct their journals, but use them as bench-

marks, as springboards for mini-lessons, and as story starters. I always write back and

comment on their activities. By the end of the school year. the students have a nice col-

lection of journals that act as profiles of their progress and souvenirs of their holidays.

Cynthia Rylant's lovely story When I Was Young in the Mountains is particu-
larly appropriate for mid-level language proficient students in upper grades. After reading

the story several times and discussing how the author repeats the title throughout the

story and uses vivid examples from her childhood, I ask the students to think about when
they were young in their countries. Students' writings have ranged from playful to
poignant and are usually satisfying to both the reader and the writer. "When I Was Young

in My Country" writings make good multicultural displays, especially when illustrated.

Our school is particularly fortunate to have a publishing center run by volun-
teer parents. Having a center that produces fine quality hooks from children's writings

motivated me to help the students produce quality work for publication. When the stu-
dents have gone over their products sufficient number of times to satisfy themselves and

their classroom teacher and me. I mark it with a special stamp, indicating the hook is a
product of "ESL Publishing" and our school. Some students choose to write bilingual

hooks with English on one page and their native language on the other. With all hooks

the students have the option of keeping them, giving them to the ESL classroom library.
or donating them to the school library where they are catalogued and circulated.

An activity that has become very popular at our school is bilingual readings.

began these readings a few years ago because I found a marvelous bilingual hook. The

Park Ilene* by Fumiko Takeshita. and asked a Japanese student to read the Japanese

while I read the English pages. I learned that the word "bench" in Japanese is the same as

the word in English, and the children listening had fun anticipating the ward. Our librari-

an had several bilingual hooks in other languages. So I decided to organize some read-

ings of these hooks and let the ESL students choose American friends to be their partners.

We have a practice session before the students read in front of their mainstream classes

so that the students get used to each other's reading pace. These readings generate a lot of

discussion about reading different kinds of scripts, pronunciation, and wor i origins. Two

other hooks that worked out well with Japanese students are the chapter in Arnold

Lobel 's Fog and road called "The Letter" and Switmny by Leo Lionni. These two selec-
tions are in the second grade Japanese school reader. P.D. Eastman's Are von My

Mother? is easily obtained in Spanish/English versions. Many other similar books arc

available for our students to read and enjoy, *
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by Regina Haupin

TLC. Teaching Language Literature and
Culture. a Multicultural Early
Childhood Program. Mary Lou
McCloskey. Susan Hooper. and
Caroline Linse. Addison-Wesley. 1991.

Addison-Wesley has developed an

excellent early childhood program for

teaching language, literature, and cul-

ture to children (TLC Program). which 1

have been using in my classroom for

two years. TLC is a whole-language,

multicultural program divided into the-
matic units. Each unit contains well-

organized teaching plan cards that out-

line the objective as well as key lan-

guage. The thematically-related activi-

ties on each card use fingerplays, songs,

and rhymes to introduce the lessons.

The students then explore using litera-

ture, big hooks, song posters. and folk-

tales through a wide variety of activities.

The newly acquired language structures

are then used to integrate art, social

studies, science, math, and critical

thinking.

Especially helpful are the preview

cards that provide an overview of the

unit. Featured arc learning centers in all

subject areas. home- and school-connec-

tion ideas to involve families. and a

related multicultural botiklist for each

unit including wordless and read-along

hooks.

The children enjoy learning using

these activities and are well-equipped to

enter first grade. *

Regina Marin witches ESL in grade.% Kn at
the Briglann ,1 "enue Setup'', (n Atlantic ("ay.

New Jersev
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1111
Tips from th! TrenchesIt

..;:tCoordinated by Beth Witt

"Find the ..." Books
Esther Retish

At the heginning of the year when the students speak little English, I often
use a book called First Thousand Words by Heather Amery and Stephen
Cartwright. published by Sunflower Rooks. (Any "find the ..." book could he
used, such as Waldo or Sarah.) The students learn about this hook and its cate-
gories by finding the duck hidden on every two-page spread. When the students
find the duck. I ask if the duck is on the right or left page. at the top, middle, or
bottom of the page. We then talk about the pictures. Later this hook is used as a
reference when the students want the English word for something they describe.

This year the students were upset when they finished the book, so they
wrote their own "Find the Duck at Kirkwood School" hook. Each student chose
a place at school and drew a picture of that place and hid a duck in the picture.
This book was hound and a page added at the end for comments. Each day dif-
ferent students took the hook home as well as sharing it in their classrooms.
Roth the parents and classmates wrote on the comment page.

This is an easy way to review school vocabulary, note perceptions of the
school, and build class unity and pride. It also shows parents and classmates
what the students can do and gives parents and friends information about the
school and topics to discuss with the students.

The learners received such positive feedback that they started another hook
the following week. *

Esther Relish, an wive member of our interest section. teaches ESL in a junior high
and elementary school in Iowa City. Iowa

the
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Productive
Thinking

Judy Johnson

SOME GUIDELINES FOR
PRODUCTIVE THINKING:

Think of many ideas.
Think of a variety of ideas.
Think of unusual ideas.
Add to your ideas to make them better.

SOME CATEGORIES OF
PRODUCTIVE THINKING

ACTIVITIES:

Transformations:
"This used to be a but now it's a ."
Use holiday symbols, feathers and other
natural materials. numerals, letters, shapes.
etc. (This activity is best done as art work
with a caption in relation to a unit of class
work.)

Unusual Discoveries:
I. What are the many, varied, unusual

things that the Teeny Tiny Woman
could have found in the forest'!

2. When Mother Hubbard went to the cup-
board, what are the many. varied,
unusual things she could have found?

3. What are the many, varied, unusual
things the Billy Goats Gruff could have
seen on the other side of the bridge?

Functions (Use of Items):

Pass around an unusual item (old, obscure
kitchen utensils are especially good) and
discuss what they might he used for.

Improvement of Existing
Designs:

Discover ways to improve the design.
materials, or use of common items, such as
a better mouse trap.

Strategies for Problem-solving:
How to catch an alligator. How to scare a
lion. How to become a millionaire.

Gifts:
What gifts would you give a queen. presi-
dent. visitor from another planet, etc.?

(Continued m page 1 1 1
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SOME PRODUCTIVE THINKING IDEAS THROUGHOUT THE YEAR: (Connued from p.111)

These activities can be verbal, written, individual, group, pair, illustrated, ilttee.dintensional, complete sentence. Inignient, poetry.
daily. weekly. paragraph. simple. complex. basic, advanced, brainstormed, webbed, scribbled. large, stall, or enormous.

September February
This used to be leaf. now it is a This used to he a beau. now tt is a
A leaf is as green as . If I were a pencil. I'd A heart is as red as
One safety rule I'll always remember is In my heart there is a special place tit!
At school I like .1 don't like If I put words on Valentine candy. I would put
Rooks are magical because I know I'm getting more grown up because
If I were the principal. I'd Pattern Book: Love is
A fish doesn't have fingers because

One thing that makes me smile is March
This used to he a bandage, now it is a

October This used to he a gum wrapper. now it is a
This used to be a hat, now it is a The sky is as blue as
A hat is as black as It's the first day of spring and that means

In my trick or treat hag, I will s :e When I was little I

2S ways to use a jack-o' lantern after Halloween. One thing that makes me mad is
A monster is as as a Pattern Book: When the wind blows. ,

Something I do well is

I feel sad when .
April

It I woe one int It tall, I'd This used to he a thumbprint. now it is a

Patton liliok Witches thing one by one, A soda is as purple as

Some had a had tome, slime had tun Some things that make me happy are .

Witches Iknig Iwo 1w two I am special because .

Ten ways to use an Easter basket after Easter is over.

November Pattern Book: I used to he , but now I'm
This used to he a it'aii11;1. 1100; 111,, ,1

This used to lie an noun, 1111W tl IS it May
An acorn Is as No% n as This used to be a paper clip, now it is a

If I were a giant. I'd Minn is special because .

Inc day all of the colors in the wit Id disappelued and I wish my mother would

If I were wools on a T shut. I'd say __.. One thing I've learned is

Pattern Hook: Turkeys gobbling, one by one. My mama always says

Some were afraid of an arrow.. Don't ever tell your mother

Some were afraid of a gun. Because I'm a bumper sticker, I will say
Pattern Book: One thing I'll always remember

December about (elassmatel is *
This used to he a piece of tinsel. now it is a

One gift I would like to give Santa is .

One thing I'll do when I'm grown is
II' I had a tail. I'd
If I were a shoe. I'd .

January
This used to he a cotton hall, now it is a

Snow makes me think of

A tooth is as white as .

Tooth fairies take teeth hecause

Mittens are like because they

When I have a cold, I

I'd like to invent a
Pattern Rook: Goodbye to .

Hello to

Judy Johnson teaches at Ganado Primary School, lianado, Arizona.

The "Tips from the Trenches" column is meaningful and use-
ful only as long as its material is fresh, classroom - tested, purpose-
ful, and practical. The best source for such material is the reader-
ship of this newsletter. Every one of us is extrente.ly busy, with
dozens of projects that require our attention at any given moment.
But the idea or tip you share could be a real time-saver or eye-
opener for another over-committed, under-funded teacher. Please
be generous and share ideas that have worked for you!

Legibility (hand - written in crayon on brown paper sack is
fine) is the only requirement for submission of ideas. Please
include a return address and a phone number, if possible, in case
,coot: dialogue is necessary. Send your contribution to Beth Witt
Bar 1938, Chinle, AZ 86503.
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Portfolio Assessment
by Mary B. Schafer

("portfolio is a collection of student
cork that tells they icwer about the student. It is
important that the student be a participant in the
selection of his/her work. In looking over an
ESOL portfolio, a student. a parent, or a (cachet
will not only see the student in light of her/his
language development, hut also in terms of
his/her cultural background, personality, special
abilities, and talents or perhaps, limitations)

An ESOI. profile is valuable to a student.
It helps a strident see all the positive growth
that is taking place during the learning process.
thus enhancing her/ins self-esteem and nurtur-
ing further growth

An ENO!. pintloho is saluable to a parent
It pros ides a portrait of the student's learning
and helps the parent to better understand his/her
child It gives the parent cause for pride in the
abilities, interests, and deselopment of her/his
child

An ESOL portloho is extreme!) valuable
to teachers, loth LSI. and content -atea teachers
It not mil) traces the language growth of the
student so that the teacher knows where to pick
up in terms of continuing instruction, but it can
also reveal much about the student as a person.
thus helping teachers to know then students
early in the school )ear

The following is a list of some items that
might possibly he included in an ESOI. portfo
ho to indicate language development hrnn let
els I thiongli

the did', Igoe louitialisi
a hook report front eat h le. el

sample 01 %s !limp ulthring the N1 I It
I fir 11111t. eYs pet the tunicrtlunt

VOL lh, No. I

in ESOL

4 a checklist of the skills hoot the cur
t nulum that hate been mastered

5 a poem, e of the student participating
in a role playing situation with a
hod statement describing his/her
feelings about such an esent

(1 a picture of the student. such as with
a science protect or musical instru-
ment u ith a caption w mitten by the
student

7 the last test or 111Stiument used indi-

cating an WI le% el

samples of wilting Item different
ley els (tI the cute colum

samples ol letter wilting skills

samples of test taking skills as per
the curriculum

10

Again. the portlitho is not a composite
lit folder of alp the student's %%ink a Stile in a
particulai ESI. class. but a collection of
pieces selected by the student under the
teacher's guidance, which describe the student
in the most positise light. For a recentl)
armed eighth-grade student. a portfolio
would he a definite asset in getting into
magnet school for which the learner might
not otherwise qualify Ear the student u.11,1
has a language and/((r learning disability. ..I
P4111111110 d an be an important document in the

pie releual poicess that will ultimate!) help
the student le% ci%e the eldia set% i( es nec.led
In summary. portfolio as,cyanent em
the kaolin,' Igo( c",, %hilt- .

,11111e111', 11

Mary Schafer ii0rAs of the Scuff/14,0 I ' f
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Message from the ChairDan Doom

`Gathering Stories to Share'
When I was an early elemen-

tary school child. I loved sneaking a feel of
my grandfather's chair, a special seat of honor

in my grandparents' living room. I remember
approaching his chair slowly, usually when
no one was around, and then casing down
carefully, quietly, into the soft, floral cushion
scat. It was not a chair to jump into; it
deserved respect. While I never stayed more

than a few minutes, I enjoyed feeling a sense
of mystique, imagining myself telling great
stories the way my grandfather did, full of
surprising adventures and amazing facts.

As I think back on the meaning of that
well-worn chair and all the others in my grand-

parents homeeach with a different memory
for the living room, dining room, kitchen, and
basementI realize that all were active-work-
ing sites where we gathered around to craft
meaning out of our family's experiences.
Chairs were invitations to work out and share

our words of storytelling. At times we honored

our immigrant history and travel. At other
times te focused on our hopes and dreams or

our cultural eccentricities. But most often we
delighted in teasing stories out of simple daily
routines and exploits.

Now I have the honor of casing into
another type of working chair, the one in
which Wes Eby served so well while leading
our Elementary Education IS this past year. I

certainly appreciated learning from Wes and
will continue to value his help in editing my
story-work out of the chair. As the year
moves on, opening new opportunities for
more of us to interact with each other in our
IS, I know we will find ways for building,
sharing, and editing a rich variety of stories
together. And, hopefully, we will enjoy work-
ing out meanings from the vantage of ever-
changing chairs. As we slip in and out of dif-
ferent seats in the working rooms of our
teaching world, where we can delight in the
accomplishments among our family of teach-
er-colleagues and student-learners, we may
feel like responding Ah, what memories I'll
hold for all these chairs'

If you took notes hack home from
TES01. 9.l in Atlanta, as I did, you may have

one that reads: "Keep the enthusiasm going
for networking all through the yearn And
somewhere you may have put away an odd
assortment of papers. even napkins, with the

names of new-found friends. If so, then you
may want to dig out a phone number or an
address of someone on your list and try to
get in touch, at least once. It may lead to set-
ting a regular confcrencing time by mail or
phone It may also lead to planning a propos-
al for presenting together at an area or
regional conference, or at TESOL '95 in
Long Beach. Most likely, you will come to
appreciate hearing another teacher's voice of
encouragement for sustaining the types of
learning experience your students really
need.

Another way we can sustain network
contact is through one of the eight important

committees and task forces now serving our
IS. You may consider getting in touch with
one of the six groups formed last year
through the initiative of Wes Eby: the All
Committee, chaired Lory Fever, the
Internationalism Concerns Committee.
chaired by Carole Urztia: the Membership
Committee Task Force, chaired by Nancy
Cloud: the Research Task Force, chaired by

lean Handscombe; the Sociopolitical
Concerns Committee, chaired by Sarah
Hudelson; and the Special Projects
Committee, chaired by Mary lane Nations.

You may also consider contacting one
of the two new service groups formed during

the Atlanta conference. The Special
Education Task Force, co-chaired by Leslie
Kirshner-Morris and Mary Schafer, will
work on advocacy for bilingual children with
special needs. The Literacy Task Force. co-
chaired by Irene Serna and Esther Relish,
will explore ways to support and promote
the writings of bilingual children. All eight
groups have exciting visions for serving our

IS this year and each would welcome your
story contributions about learning with ele
mentary children

I realize I ani not reporting a lull
at count yet of all the endeavors of our IS
And I am not recognizing all the individuals

9
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who are contributing so much to the success

of different projects for our IS. In future
issues of our newsletter, you will hear more
of the details of their work.

At this time I hope you feel encouraged

to be storytellers and story-listeners, and to
catch the spirit of next year's theme.
"Sharing our Stories." set by Beth Witt, con-
vention chair for TESOL '94 in Baltimore.
Our IS invites you to work with our version
of the theme. "Sharing our Children's
Stories," by exploring the collection process
in many ways. Consider huilding on or
adding to these possibilities: Interview stu-
dent storytellers, welcome family storytellers
into the classroom, plan a storytelling festi-
val, use a story-workshop approach for con-

tent-area studies, invite students to keep
story narratives of their own learning
growth, or exchange reflection journals with
another teacher on your stories of shared
professional development.

During the coming year, Nancy Cloud,
our new associate chair, Jim Rupp, our
newsletter editor, as well as members of the

Hospitality Area Committee and Steering
Board will join me in planning ways to share

your story-collection process with others.
We hope to make room at the conference for

displays and set aside time for special shar-
ing groups. We also hope to collect the story
products of your work on tapes and in print.

As we venture out this year to gather
stones worth sharing. let's he encouraged by

the promise that author Gail Haley notes in
her book, A Story, A Story. (Aladdin Books.
1970). Haley ends her retelling of an African

talc about Anansc, the spider, by reminding
the reader-listener that all stories should
keep on going from one teller to another.
She notes: A storyteller gives a request to the

listener "to take some elsewhere and let
some come back to me I know we can look

forward to realizing such vibrancy from the
story-sharing process in our IS this year
And when some part of our work goes and
returns to us. it will early new personal
meanings horn the tires of other leathers
and children.
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From the Editor-Jim Rupp

The theme for this issue is ASSESSMENT and our lead arti-

cle, "Portfolio Assessment in ESOL," is by Mary B. Schafer. She

and Leslie Kirshner-Morris are ca- chairs of the Special Education

Task Force, which was formed at Atlanta They are very con-

cerned about ESL students with special needs and would like to

hear from those of you who are also interested in this important

area.

The "Tips from the Trenches" column has undergone some

changes. It has a new editor, Lory Doolittle. At her suggestion.

we are changing the title of the column: "Sharing Our Successes."

This is an important column and one (tithe most popular in our

newsletter 1.ory needs sou to send her your stories of successful

classroom ideas. Her address is included at the end of the column.

lean I landscombe collo 'butes the second pail of hem article

on research in which she shales stones of how ESOI. teachers nt

the classroom can make an impinlant conttibutilui to ieseai ch

Dan Doom shares his story as our new IS chair in his column

I apologize for getting this issue out late May 1 5th was

probably an unrealistic deadline since the Atlanta meeting was

late and many of you were trying to meet the same deadline to

submit your abstracts for the Baltimore meeting. Then I went on a

%acation/husiness trip to Vietnam (more about that elsewhere in

this newsletter), which unused things hack a hit more Hopefully,

this newsletter will reach you soon after the new school sear

begins (for those of you following the traditional school-year cal-

endar I.

The deadline for submissions for the next issue is October

I S. 1993 The theme will he "1:SI Children in Mainstream
Ciassmximo, Possible questions for discussion include the fol-

lowing' How do we as FS!. professionals work with the main-

stream classroom teachers who usually hear the greater responsi-

bility for the ESL_ students' What approaches are used in

schools- pull-out, team teaching, etc."' It would he nice to hear

horn several classroom teachers If you are hesitant about writing

alone. this is an opportunity for you to co-author w with one of your

colleagues and tell us what you arc doing

The themes and deadlines for the next three issues are

Winter 1994, Oct. IS, 19931:
1-SI.Childtcri in Regular classes

Summer 1994, %lay IS. 1994:
1-S1 and Special Education

Winter 1995, Oct. IS 1994:
Mublmrult al Liter aiuie

' 1

Don't forget that there are other opportunities

available for you to share your stories. We always need

submissions for TESOL Matters and the TESOL

Journal. I feel it's imperative that we are represented in

these publications. If you have an idea or have written

something and want some help with it, send it to me

and I will find someone in our IS to help you.

Our First Special
Project Is Ready

The very first EELS special project is off-theixess!
Common Threads of Practice: Teaching English to
Children Around the World, edited by Katharine Davies
Sainway and Denise McKeon, tells the stories of several
elementary teachers involved in ESOL instruction in
diverse settings throughout the world. This unique vol-
ume, designed for and written by uselementary educa-
torsis a must for every elementary ESOL teacher's pro-
fessional library.

The book is available for purchase through the
TESOL office: 1600 Cameron Street, Suite 300,
Alexandria, VA 22314-2751. Phone: 703/836-0774. (The
prieejw not available at the time this newsletter was
printed.

We offer Katharine and Denise our heartiest con-
gratulations for this successful venture and for their vital ;

contribution to elementary educators everywhere!

ELEMENTARY EDUCATION

NEWSLETTER

Summer 1993, Vol. 16, No. 1

Jim Rupp, Editor
Wes Eby, Editorial Advisor
Terry O'Donnell, TESOL Advisor
Lyn Richard, Graphic Designer

Elementary Education Newsletter is not r(TytiOl)1(
We encourage readers lo S h4147) its rf

esled colleagues
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The

S

for Re chers

Continu
Jean Handscombc

In the last issue of this newsletter. I put
forward some of the arguments why we ESOL
teachers might consider doing research in our
own schools or districts as an ongoing part of
our professional lives. On that occasion. I was
especially interested in making the point that
teachers. not just researchers, can gain from
investigating teaching settings. Doing so can
help improve our understanding of what goes
on in the teaching/teaming process and offer
evidence to confirm our present practice Of to
suggest we think again Hut the tact that teach-
ers may benefit from such systematic investi-
gation is only part of the picture Yes, "we
need research" hut, perhaps even more impor-
tantly. "research needs us"!

Why SO?

By far the majority of the tonna'
research into issues of relevance to ESOL
teachers is initiated and carried out by univer-
sity faculty or research-centre personnel. For
the former. researchand resulting publica-
tionsare expected activities: for the latter,
research is their raison d'etre. Within the
teaching community, on the other hand, direct
service to students is the primary focus, while
related .activities, such as keeping up with the
literature in 011f field, are usually done after
hours. Most of the writing we do probably
would not get done if it were not for the pres-
sure of university course work There is
rarely the time to devote to the careful,
detailed weak that goes into the production
of, say, an article tot the TI SOL Quarterly
So we tend to leave that job to those who arc
pant or otherwise rewarded by the Academic
community, to provide the information that
we then consume in a variety of ways in the
in-service we attend. the texts that we use, the
policies that we work under, the assessment

schemes that evaluate our students' (and our)
success or failure to achieve set goals. Even if
we are unaware of the fact, the work of
researchers in our field does impact on us in
some way, everyday. We have a big stake.
therefore, in ensuring that that work is done
well.

What makes for quality class-
room research?

Studies that are designed to provide
insight into how ESOL children can best learn
within school settings often conclude with
advice as to how teacher ancVor students should
act to ensure effective learning_ An indicator of
quality in such studies is that the research
design accommodates the realities of the kind
of school environment at which the advice is
aimed. Before heeding any suggestions about
how we should change our teaching. group our
students, talk to their patents, or any one of a
hundred other topics, we need to be assured
that the researcher's primary focus of investiga-
tionand clearly one cannot investigate every-
thing at the one timereflects a work environ-
ment that we recognire. Let me give you just
one example. Time is a crucial aspect of our
teaching. The days. the weeks, and the months
of a school year have a rhythm of their own.
There are times lot work and times for play;
times for introducing new ideas and new lan-

guage; times for consolidating and using
knowledge and skills already introduced; times
for focusing on a group experience and times
for ace -on-one interaction between student and

teacher or student and student. It is the cumula-
tive effect of what is teamed over all these
and marry moretimes that tells us whether we
have been successlui in helping our students
acquire English. adjust to school, and learn new
concepts. Research that focuses narrowly on
one kind of time and looks for measurahk
changes only on the couple of mornings that
the researcher has set aside to conduct the study
is unlikely to produce findings of much use to
us. If we want the kind of research that treats us
and our students as more than subjects, we

need to find researchers who understand such
realities. If they do not, we either have to fill
them in or decline their request for access.

Fortunately, some researchers not only
understand but find those realities intriguing
and an essential part of discovering how
indeed school teaming takes place. They have
decided to leave to researchers with other
interests the clinical approach to examining
language and concept teaming in which out
o 1111diell are tested on questions designed to

elicit certain behavior, usually in the nurse's
office Instead they favour more natural

()

investigations that are seamlessly integrated
into the children's regular schedule. For
example. videotaping real classroom action
and reviewing the tapes with the teachers
concerned has proved to be a rich source of
information about how and why teachers
make the thousands of decisions they are
faced with each day. One way in integrating
such otherwise rather intrusive taping into the
regular classroom is to seek out a teacher who
thinks it is important for students, too. to
review some of what happens in their class
videos_ Alternativelyand I have tried this
with some success myselfthe students can
become the camera crew. their task to capture
typical classroom scenes for later editing into
a half-hour special that will answer the peren-
nial parects query. "What did you do in
school today?"

What edge do teachers have?

In the previous EEIS newsletter, I men-
tioned a study by Luis Moll and his col-
leagues from Arizona. a school/university
partnership that provided research expertise
from the university as to how to investigate
and document the education that takes place.
in different forms, in every child's home set-
ting. The teachers involved learned much
from working with the university faculty.
They learned how to be field researchers and
they conducted a major portion of the
required interviewing in the children's homes.
They also learned to use the "funds of knowl-
edge" uncovered through the interviews in
the creation of Lnits of work. But from the
university side of the partnership there was
also an appreciation of the contribution that
the teachers made to the entire enterprise.
Here's an example from one of the university
anthropologists working on the project:

At first, going into the Lopez home. I
felt a link nervous, too, because it
was my experience to spend an enor-
mous amount of time living and inter-
acting with families before gaining
the kind of entree we were hoping to
gain in this first interview. I didn't
realize then that Cathy. as Carlos's
teacher, had a natural entree into the
home and had an implicit connection
with Carlos's parents. I can't empha-
size this enough She was their son's
teacher, and so we were treated with a
tremendous amount of respect and

warmth. 1 was amazed at 110W quickly
Cathy gained r:.4ipvit with Mrs. Lopez
and how much ise Irspezes opened up
to us.
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.1111. Spct teed Slaills Mat teat bets ha% c

the eyes of both ihildiun and Iht n pat its is
only one of the advantages that we have over
researchers who come 4 old into 4,iui proles-
Mafia' arena We also know tar more about
what our sluilenis know and ale able to do
than any hall-hour test could tell We know
which students are keel' to display their
knowledge and which would prefer to keep it
quietly to themselves. We know which chil-
dren will respond gleefully to new challenges
and which will take refuge in safe responses.
We know when to demand more and when to
back off. In short, we know how to interpret
each different contribution a child makes to
the class in light of previous contributions
and personal traits. This is information and a
skill that most researchers would give their
eye teeth for!

What will a teacher/researcher
partnership he like?

Another member of the 111 S Research
Task Voice, Katharine Davies Samway,
researcher and teacher-educator at San Jose

State Univeisity. Calif has had considerable
experience working in partnership w ith teach-
ers to find out more about what makes for
effective classroom learning for second Ian
gunge learners. That experience had made her
uncomfortable w ith the distinction that is
often made between "teacher as researcher"
and '-researcher /teacher collaboration." In
response to a tentative suggestion I had made
about organizing the Task Force's work
around these two broad categories. Katharine
wrote a letter to me:

I would hate to see the two separated
Although I know that many teachers
who are beginning to do research
have special needs. I'm not sure they
arc so different from the university-
based researcher, if I were to he hott-
est. Isn't this a case of us all helping.
each other? For example. the relation-
ship that I have had with Dorothy.
Tay lor changed a great deal over the
cow se of working together for several
years We came to realize that collab-
orative research does not mean identi-
cal roles, but complementary roles At
the Sallie time, we realized that we,
and the students w hose learning pro-
cesses we were exploring. all take on
the roles of tea( her. leamei. and
riend to sonic extent or other at dif

ferent times

Being aware of the :due of whet teat It

ers have to offer researchers is probably as
good a starting point as any for a teacher who
thinks that a partnership with a researcher
might be worth a try. As Katharine points out.
it is quite likely that there will he quite a lot
of "role blurring" in the process. Liz
England, in her article in the last issue of the
EEIS Newsletter entitled "From the Ivory
Tower to the Trenches" provided a long list
of ways of making the initial connections.

Then there are some questions
that need to be asked, such as

. Is the researcher willing to help us
investigate questions that we have about
our work; or, at least. are the questions
that the researcher poses ones that we

tied interesting?
2. Can the gathering of evidence around

the questions that are settled on be done
in ways that add to. or at least do 1101
detract from. the instructional value we
otter our:lass?

3 Will we he sy,iven the opportunity to
contribute to the analysis of the data and
to any product of the researchrecom-
MeridahOlis, reports. articlesso that
our voice is represented at dissemina-
tion lime?

We would probably also do well to
avoid those researcher-teacher educators who
sec their mission as one of introducing class-
room teachers to the wonders of the world of
academe. and then enticing those who learn
their ways of thinking hest to join them on
the other side, As Dona Kagan, in an article
on teachers seconded lassigned1 to faculties
of education on a short-term basis, com-
ments:

We, who have left the classroom to
pursue careers in higher education,
tend to think that, given half a chance.
any teacher in his/her right mind
would leave the public school class-
room for an academic position in a
university. This appears to be an
insulting misconception of career
teachers

Indeed it is! Patricia Broadfoot of the
University of Bristol describes the kind of
collaboration that is more likely to draw on a
teachers expertise rather than seizing the
opportunity to instruct.

In Racalt years the yawning gulf
how yen teseatchers and teachers has
ix gun to he very effectively, bridged

the advent of forms of enquiry. that

r41

unite both groups in common lame
Whether through princifde of 'magma
tism, there has been a growing ten
dency for educational rescatcheis to
address the issues that teachcas them
selves identify; to share with icacheis
insights as they arc generated so that
validation or further illumination may
be generated by the tatter's response
In some cases, the main responsibility
has been handed over to teachers with
professional researchers providing
technical support and dissemination.
As a result, many teachers have
become much more interested in and
supportive of the research enterprise.

Broadfoot goes on to suggest that the
"common cause" which teacher and
researchers share is a fight against policy
decisions being made on the basis of political
expediency rather than educational evidence.
She deafly identified teaheis as a major
source of that educational evidence and chal-
lenged both researchers and teachers to
accept the joint responsibility.

What do you think?

I would be very interested in hearing
your response to both the "we need research-
and the "research needs us" sides()I the mot)
If I may. I would like to share your comments
with Task Force members and with the
widening net wort«if LEIS members who
have expressed an interest in the Task Forte's
work. My address is: North York Board of
Education, 5050 Yonge St., North York.
Ontario. Canada MIN 5N8.
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Scott Enright Receives
IS Service Award

At TESOL '93 in Atlanta, one of
our EEIS members, Scott Enright,

received a special award. Scott was the

recipient of the first Interest Section
Service Award, given for extraordinary
service to TESOL interest sections. The

following tribute was read by Fred
Genesee at the awards ceremony dur-
ing the Legislative Assembly. Those of

us who know Scott and who have

worked with him know how deserving
he is of this honor.

As those of us know, TESOL's
strength lies in its membership. It is the
commitment. talent, and hard work of
individual members that make TESOL
the vibrant and dynamic association
that it is. Some of TESOL's members
distinguish themselves in their service
to the association and to other proles-
sif:aals in the association. This Interest
Section Service Award has been created

to recognize these individuals. Scott
Enright is one of these individuals, and
we would like to recognize his contri-
bution in giving this award to him.

Scott's own professional commit-
ments and concerns have focused on the

children and the teachers of ESL chil-
dren. The ESOL in Elementary
Education Interest Section became a
natural forum within TESOL for Scott
to give expression to these concerns.
Scott took the Elementary Education IS
by storm. As both a member and subse-
quent chair of the IS, his extraordinary
capacity to work creatively and collabo-
ratively with others came to the fore.
Under Scott's leadership and that of his
colleagues, thi,, IS has become a model
of one of the most dynamic and fastest
growing in TESOL. It is a model of
membership involvement that other
interest sections turn to for guidance
when it comes to governance and orga-

nizational effectiveness. To promote the
participation of teachers at the annual
convention, Scott personally provided
mentoring to teachers who were inter-
ested in making presentations but were
unfamiliar with the preparation of
abstracts for this purpose. This was sub-

sequently taken up by the Elementary
Education IS as a whole and has now
been adopted by the TESOL Journal to
encourage publication of material by
classroom teachers.

The Elementary Education IS has
taken on major importance and is play-
ing a key role in TESOL as it responds
to the educational needs of the growing
number of ESL students in elementary
schools through the English-speaking
world. Indeed, it has become a strong
advocate of excellence in ESL and EFL
education for children around the
world. At the same time, its members
are ever ready to assume leadership
roles in TESOL and to collaborate with
other sectors of TESOL in working
toward identified goals of the entire
association. Scott's leadership in this IS
has been critical in bringing these
developments about for the benefit of
TESOL and of children learning ESL
and through ESL.

Scott was elected to the TESOL
Executive Board in 1989 and it was
during this time that I came to know
him and work closely with him. During
his tenure as a Board Member (1989-
19921. Scott made singular contribu-
tions to the development of TESOL's
Interest Sections in general. More
specifically, Scott collaborated in a
major reorganization of the conven-
tion's activities of the interest sections
This has resulted in more effective
organizational planning by the ISs,
greater development of TES01. leader
ship, and increased professional

involvement of IS members. Scott also
spearheaded a first-ever, long-range
planning meeting of the ISs in
November 1991 independent of the
annual convention. This meeting has
resulted in the creation of four ongoing
working groups devoted to issues con-
cerning governance, publications.
sociopolitical concerns, and profession-
al development. The work of these
groups will provide long-range guid-
ance to the ISs themselves as well as to

TESOL's Standing Committees with
corresponding concerns. And, perhaps
more importantly, this meeting has
resulted in extensive communication
and cooperation among the ISs and
their members to an extent that did not
exist previously. These an other efforts
on Scott's part have led to greater deci-
sion-making by and for the ISs them-
selves and reflect Scott's belief that it is
through the empowerment of individual
ESL professionals that the profession as
a whole will become empowered.

If I were to describe only Scott's
accomplishments working with
TESOL's interest sections. I would be
describing half the story. For it has been
in his demeanor as well as in his deeds
that Scott has distinguished himself.
Scott's intense commitment to TESOL,
his insistence on excellence in all he
does, and his passion for working with
people have influenced everything that
he did and everybody who had the priv-
ilege of working with hint. And it is for
these personal qualities as much as his
accomplishments that we would like to
recognize in making this award.

Although Scott is unable to Ise hew
with us today to teccive this award, I
know that he is with us in spun And I
assure you that I will onset' this ivies

sage Amp. with )(on coil lidulalions
and affection to hon.
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Art Display

TESOL '94

TESOL's second annual art dis-
play will be sponsored this year by the

Elementary Education Interest Section

in cooperation with the Secondary
Schools and Bilingual Education ISs.
The art exhibit in Atlanta drew (pun
intended) much interest, and the dis-
play planned for Baltimore will be
even larger.

Lory Fetzer, chair of our IS Art
Committee, requests that teachers be

on the alert for art pieces throughout
the year that can help us "share our
children's stories."

For details:
Refer to the last Elementary
Education Newsletter, Vol.
15, No. 2, Winter 1993, for
the official entry rules

See the next issue of this
newsletter; or

Contact Lory Fetzer at 1819
Graunwyler #175, Irving TX
75061, phone 214/689-1556
(W) or 214/438-4272 (H).

CALL FOR NOMINATIONS
by Wes Eby

As chair of the Nominations Committee, I encourageinded,
urgeyou to make nominations for leaders of our Elementary Education
IS. We will vote in a few months for the following positions:

Associate Chair, who succeeds to the Chair and Past Chair

Secretary, two-year term

2 Steering Board Members, three-year terms

2 Nominating Committee Members, one-year terms

These key persons are crucial to the ongoing success of our inter-

est section. The vitality and strength of our IS, since we were birthed 16
years ago, have been our dynamic leaders. Our continued vitality and

strength are contingent upon leadership.

As the Nominating Committee deliberates, we need the wise and
collective thinking and input of our membership. Please contact any of
us on the committeeby calling, writing, or faxingbefore December I
with your suggestions.

Wes Eby, Chair
Publications International
6401 The Paseo

Kansas City, MO 64131

816-333-7000 ext. 2533 (W)
913-381-7335 (H)
816-363-8216 (FAX)

Lory Fetzer
1819 Graunwyler 0175

Irving, Tx 75061
214-689-1556 (W)
214-438-4272 (Fi)
214-689-1562 (FAX)

!i3

Ai Beth Witt
P.O. Box 1937
Chinle, AZ 86503
602-674-9745 (W)
602-674-5377 (H)
602-674-9753 (FAX)

xi. Margo Gottlieb
Illinois Resource Center

1855 Mt. Prospect Rd.
Des Plaines, IL 60018
708-1103-3112 (W)

708-803-3231 (FAX)

Beth Franklin
912 Cottonwood St

Grand Forks, NI) 51091
701-775-9184 (11)
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STUDENT

INVOLVEMENT

IN THE

EVALUATION

PROCESS
by Mary B. Schafer

In the following article, Mary Schafer shares some
of her ideas with us about involving students in

the evaluation process.

Within the instructional program. the direct link between study
skills and test-taking skills is emphasized. Students are taught study
and test-taking skills; then, after each test, the test is analyzed by the

students in teams to see how many cues, links, and connections they

were able to make ;:ad to identify the ones they missed.

At the beginning of the year, the students receive additional

help, such as the teacher reading content-area tests to the class so

that the tests measure the students' knowledge of content-subject

matter and the score is not influenced by reading proficiency.
During the year, students are weaned away from this strategy; by the

end of the year they are able to take a lest without having it read to

them. The tests are also scaled according to levels of difficulty:

matching, multiple choice, true and false, fill-in-the-blanks with
words listed on the paper, fill-in-the-blanks with words not listed.
true and false with false statements being made into true statements.

and essay type questions.

Students are made to feel they have control user their grades.

tptizzes on important vocabulary and/or basic concepts are given
1+ell e ear h major test. II the student does well it means s/he is

read~ Inc the test It riot. then s/he is able to identity what s/he still
teals to study without being penalized by a poor grade. The quiz IS

conmet1 of stlie does better on the test. lithe test mark is lower

than the quiz, the Iwo scores are averaged.

Each student has a portfolio for each subject area. A record

of grades on a tally sheet is kept in the folder. Each quiz, test, or
project receives a number grade (%). At the end of the marking
period, students average their own grades. If a student receives a

grade that s/he funds unsatisfactory, s/he has several options to

raise that grade: retesting (written or oral), an oral report on the
topic, a hands-on project, a research project, or an experiment

that clearly shows her/his knowledge of the topic. Following the
principles of mastery learning, each student can attain the grade

of his/her choice and feel the greatest sense of satisfaction.

Each student has a matrix of all class work uu which
her/his grade is tallied for report cards. Each student maintains
this matrix, which gives specific weight to certain areas. This

permits each student to see his/her individual areas of strengths

and weaknesses.

As the report-card period comes to an end, the students

evaluate themselves in each subject area, deciding what grade

they believe they deserve. Each student belongs to a study team

and receives an evaluation from them. Both these grades go on

the matrix as does the teacher's evaluation.

If the student is satisfied with the results, s/he initials the
matrix. If s/he is not satisfied, s/he has the option of discussing

it with the teacher and perhaps doing additional work to gain

more points.

Being responsible for the matrix not only gives the student
additional and very realistic practice in math, it also helps

her/him to internalize the evaluation process and participate in it
actively. The matrix can also be used to help students set their
own goals for the marking period.

In addition, students are frequently given the opportunity
to critique the work of their peers. This helps them learn the dif-
ference between positive and negative criticism and how to
kindly and effectively present their views to others. Within their
teams. pall of the evaluation includes identifying peers they

would like or not like to work with again and to state their rea-
sons.

Finally. in an attempt to help students realize that evalua-
luM IS not just something that persons on a higher level do to

them, they are given opportunities to provide input and evaluate

procedures that take place within the classroom. At the end of

the year, they make a formal evaluation of the class and the
teacher.

By utilising the above approaches, our Strident% des elop

better critical thinking skills. study and work habits, test taking
skills. attitudes about evaluation, and sell-confidence.
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These pieces were written by fourth-grade ESI. students in the Estes
School, Marana, Arizona. Elizabeth Thompson is their teacher.

FLOWERS

Ancient

Region

Indians

zone

()Wham

Apache

--Rafael Garcia

Flowers are the ones to ease

your pain. When some one special

has past away. And when you look

at the flowers butiy and

it glsens and gleams.

But to you it has all rneltid

away. You think of the good

times and the bad then

right there and then

you know that she'll always be there

in your heart.

Kelly West

(

You may think Mary has a

problem with her lamb; but just wait

until you read about my goat.

My goat is funny. Whenever

anyone has a cigarette, lit or not, she

will take one puff, then she eats it1 If

its not lit she just eats it. Once my

mom left a full pack of cigarettes in

her pen over night and came back in

the morning and the pack of

cigarettes were not there. She's been

doing this since she was a baby.

Luckily no smoke come out of her

ears!

If only I could teach my goat to

follow me to school like Mary's

lamb. I could take her to D.A.R.E.

classes to help her break her bad

habit.

Tamara Young

3 5

WEEPING
WILLOWS FOR
OUR TEACHER

Weeping willows

With your tears

Without any fears

Weeping willows

For our teacher

Weeping willows

With help form our creatures.

--Kaylene & Sara

THE THREE PARTS
OF ARIZONA

As you near the Little Colorado River, you

come upon colors of the Painted Desert and the

Petrified Trees. This plateau is called the

Colorado Plateau. The Colorado River went

through the plateau and made a canyon. Over

millions of years the weather made the Grand

Canyon.

The Mogllon Rim are mountains in

Arizona. You can find gold, copper and silver

in the Chiricahua Mountains. The White

Mountains arc a fun place to visit.

Arizona's desert is part of the large

Sonoran Desert, much of which is found in

Mexico. Plants and animals that don't need that

much water live in the desert. Buildings such as

schools and homes are often huilt with air con-

ditioning. Tucson and Phoenix are Ihe largest

cities found here.

Jesus Carina
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OUR S

w4ititePt

Coordinated by Lory Doolittle

I'm pleased to announce a new heading and new editor for this
column. The heading, "Sharing our Successes.," reflects our

desire to proclaim and celebrate our accomplishments. The new
column editor is Lary Doolittle, an ESL teacher in Greenwich,
Conn., who has collected the contributions for this edition. But

Lary needs you to send her many more for future issues. We need
everyone's great ideas, from near and far, and ideas Or old and

young. Send your successful idea to: Ms. Lory Doolittle, Old
Greenwich School, Sound Beach Ave., Old Greenwich, CT

06870.

would like to give accolades, Or all of us, to Beth Witt, the pre-
vious column editor. She has prepared this must-read column Jar

the past two years. Many, many thanks, Beth.
Jim Rupp, editor

Those of us who were fortunate enough to hear
Sandra Cisneros, the final keynote at TESOL
Atlanta. and author of The House on Mangoe Street.

heard her give a fine suggestion for descriptive writ-
ing classes. She has students put the symbols for a

smile. a hand, an ear, a nose and an eyerepresent-

ing the live sensesin the margin of their papers.
The symbols are there to remind them to include
descriptors that appeal to the senses as they write.

Lory Doolittle

My students were beginning to revolt over their
daily oral reading of The Magic Bean in the Miami
Linguistic series. They really needed the practice,
but it was so boring for them. I decided to excerpt
all the dialogue and present it in a script format.
They each chose a role and loved to practice their

parts! We produced a play and videotaped it for

their families. It was a blockbuster hit!
Debby Redifer Ethridge, North Street School,

Greenwich, Conn.

While we are reading a hook, I often ask the stu-
dents to write letters to one of the main characters,
asking her/him a question or giving advice for a par-
ticular problem. Sometimes I have the students

write newspaper articles describing a certain event
in the book. For example, when we read Fantastic

Mr. rot. by Ronald Dahl, my students wrote an cdi
tonal entitled, "The Fox vs. the Farmers."

Vivian Serraillier, North Street School,
ireenwicb, Coon.

Nursery rhymes are excellent for practicing pronunci-
ation and intonation, We practice reading the rhymes
together at first. We then go around the room and have

each student read a line. After that everyone picks a
favorite line and recites it, thus creating an original

version of an old rhyme. As a follow-up the students
illustrate the nursery rhyme and memorize it. The next
step is to write their own rhyme.

Vivian Serraillier, North Street School.
Greenwich, Conn.

To reinforce vocabulary and/or to learn characteris-
tics of animals, plants, insects, etc., I have the students

make up riddles to ask each other. For example,
"What has fur, paws, and claws?" Answer: a bear.

--Melody Anderson, Old Greenwich School,
Greenwich, Conn.

0

31;
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My family and I recently returned
from a combination vacation and busi-
ness trip to Vietnam. For me it was toy

first trip hack since we were evacuated

out in 1975. My wife had been hack two
times previously. I felt very much as if I
had stepped hack in time because every-

thing seemed so similar to the way it was
before we left. My wife told me, howev-
er, that the country has changed remark-
ably within the last few years. The one

place that I did see change was in the

faces of former colleagues and students
and relatives. Their faces revealed the
tough times they have gone through. We

were told that it had only been since the
fall of the Berlin Wall and Communism
in Russia that things have changed.

In Hanoi. our first stop. we were
tourists, visiting all the sights of that
beautiful city with its lakes and French
colonial architecture. We were very sur-
prised at how busy and noisy the city
was. I guess we expected a somber, seri-

ous place. We were told that the changes

are coming so quickly there than it seems

like a new city every month. They are

really struggling with change, trying to
keep up and modernize without destroy-
ing the beauty of the city. It was interest-
ing to as to hear the stories from the pen

plc we met. Both our drivers told of their
expel ICIWeti along the Ho Chi Minh trail
throng the war.

()in next slop was ha Nang and
!hie, where we men relatives, colleagues.

and limner students, Our children appre

elated visiting the places they weie

iack vilikine
Am Roe

named after. We were able to visit places

and do things we couldn't before because
of the war, such as spending the evening

on a boat in the Perfume River, listening
to a musical troupe singing old Hue
songs. We visited members of my wife's
family who lived in the home village and
had been separated by the war.

Ho Chi Minh City (Saigon) was the
busiest place of all with construction
going on all over the city. The city has

doubled in size. This was apparent when
we traveled south to the city where I

lived for four years. Familiar landmarks
were still there, but they were no longer

in the country.

English instruction is alive and well
and very popular. We saw many pre-

schools advertising English instruction.
In school, English is more popular than
Russian or French. In fact, the Ministry
of Education is developing programs to
retrain the teachers of Russian who no

longer have students, The Streamline

series is the most popular set of texts and

has been for some time. The British ver-

sion is used lit the north and the
American version is used in the south:

Tlw teachers in central Vietnam seem to

Ix caught in the middle.

I anguage instruction hasn't

much, especially in the south.
We wine toll that et ell though British
and Australian teachers have been post

rd throughout the country, the southern
ers were waiting fur the Anwrieans to
return before they would he ready to

change. Educators that I met were very
eager to have American teachers at their
schools again and to develop exchange

programs. The biggest challenge is the

fact that they have little or no money to
fund such projects. There are sonie
American teachers funded through non-

government agencies. The pay is not
very great. Vietnamese teachers make

about $30 a month. This is almost
enough to live on. English teachers are
able to supplement their incomes by
teaching in private schools at night or
running their own schools. If anyone is
interested in learning more about work-

ing there (volunteering), I can help
obtain more information.

On the return trip we had an over-

night stop in Hong Kong. What a con-
trast to he taken to our fancy hotel in a
Mercedes taxi! On our first night hack in
the U.S.A., we took our children out for
hamburgers (they'd had enough rice and
noodles). Again, we realized the sharp
contrast as the waitress kept asking us to

make choices about our food selections

and then hrought each of us more than

many entire Vietnamese families have.
How bountiful our lives are!

ChHc-

0
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A MAINSTREAM TEACHER SHARES
floc following interview was einalacted liv the editor of the Elementary Education Newsletter (EEIS) with Elizabeth Thompson, a fourthgrade
ESI. teacher. Ms. Thompson tea lies in a whole-language, mainstream classroom in the Martina School District, a small, rural district north of

Tucson, Arizona.

EELS; Briefly describe your school district's
policy I'm ESL students.

THOMPSON: Our school district follows
the Arizona State 13oard of Education policy
For ESI. students. Essentially, the state offers
two choices for bilingual or ESL programs
based on the 111111111er of ESL students. Once

a student is identified as ESL, she or he is
provided with an Individualized Education
Plan (IEP) in each subject: reading, math,
language arts, etc. The mainstream class-
room teacher is responsible for the IEP.
forming the plan for cacti student in each

In This Issue
Wearing Story Coats Dan Doom 2

From the Editor + Jim Rupp 3

Working with Mainstream Teachers

Joan Oungey 4
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Student Artwork I I

EEIS Officers/Leaders 12

subject. ESL students arc also eligible for
other supplemental programs.

EEIS: How does your school carry out the
district's policy?

THOMPSON District policy is carried out
through the use of IEPs and providing teach-
eraides who travel to several schools, work-
ing with several grade levels. Most students
are pulled from the mainstream classroom for
small group instruction with ESL aides, usu-
ally in skill areas designated by the classroom
teacher. The time allotted fir aides varies at
each school, depending on the number of
ESL students at that school.

EELS; In addition to your class, what special
help do your ESL students receive?

THOMPSON: In addition to spending time
with ESL aides, sonic students qualify for
heforeand-aner schonl tutoring, and some
receive Kumon math. Others may participate
in Chapter 1 Programs.

EEIS: What special challenges do you face
with your ESL students'?

THOMPSON: At present, I believe I am the
only teacher ill our district who is not having
ESL students pulled out of the classroom to
work with an IiS1, aide. Instead, the aide
comes to my room lot the last hour 01 the (lay
when the ItSI, students 1111111111V 11111V1 tomtit

grade loin us. This I. due to the tinge numbet
shuivilh I ithelidv hoe III my class

loom We usually Itv to wiuk un son lid stud
les and science al this Moe The liantli glade
clink Ono emphasize. Ail/tot 1110(110W
les, which we study throughout the yea! Tills
Is an excellent oppoinualy In tiling out the
students' cultural backgrounds and !amity

39

traditions as part of our studies. I primarily
teach in a whole-language environment, so
this is a good time for students to work
together on study guides, projects, etc. The
students arc able to work with the grade-level
curriculum in which the objectives have been
modified to meet the ESL students' needs
and abilities. My goals arc for all students:
(1)10 work independently, in small grinips,
and with partners; (2) to seek and internalize
knowledge in an exciting and successful way:
and (3) to he able to Freely express their
background and culture as well as new-found
knowledge. With in aide working with me
daily, I can do more open-ended activities,
which I could not do alone with so many stu-
dents. We also use the lihrary at this time for
reading and research.

EEIS: What frustrates you the most in help-
ing your ESL students'? What have you tried
to do to alleviate this frustration'?

THOMPSON: In the past, it was frustrating
for me to have time to work with ESL stu-
dents who were often out of the room and off
to other services, such as the ESL room, liter-
acy lab, etc. This made it very difficult when
planning to ensure that these students still
received the necessary instruction as dictated
by the district curt lculum. I also (v111113( the
students inhaled coming In and out of
Ili' classomm To help alleviate this, I have
slakeil It out so that my ESI , students stay In
the i lasso Him its ninth as possible While
many students inny not lx. working it glade
keel, they me let citing glade level t. nolo.
Ilan w lilt 1111111111., 111111ell levels W11111111110

1 'MS11111111 SI11111111111 dIllicult work.
Mg with over III students and guiding group

11 Nil N1/1:6 4.4 MthEa
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Wearing Story Coats (4)
Message from the ChairDan Doom

la to ph tare this scene: It is early Sunday morning. March

I 4, 1094 Among the many sleepy-eyed travelers waiting for

&pia tine calls it the Baltimore airport. a few dozen arc wearing

unusual coats. Each of their garments has been patched,

oho iously. by hand, with many colorful pieces of cloth varying in

size. texture, and pattern. Several of the coats have the same

swatches. but all have been stitched together in unique ways. One

hint of the significance of all the wildly colorful coats conies in

the eyes and smiles of the wearers--they have that look of exuher-

MCC 1/111l COWs with celebrating an accomplishment. When asked

In explain the secret of the out -of- the - ordinary attire, me of the

travelers replies.

Oh, this Is my new teaching coat. Isn't it great? All

my friends helped me make it this week: each one

gave me something from his or her experiences

with children. Each bright patch Is an idea design

for bringing real learning into the classroom. I'll
always remember the stories that go with each

piece.

I enjoyed imagining this airport scene as one of my re-read-

ing responses to a new favorite book of mine. The Rag (-oat, by

Lauren Mills (Little & Brown. 1991). Let tic share a brief sum-

mary. Set in the early 1990s in the Appalachian Mountains, the

story describes how a young girl conies to receive and value wear-

ing a new, colorful rag coal For school. Her mosaic-looking coat

was made as a gift by neighborhood mothers. As they stitched in

each piece of old cloth, they also shared a special story about the

cloth's original use and its value in their families, The story ends

with the young girl taking courage in the face of teasing class-

mates to speak proudly of her coat. She shows her school friends

that each piece of the coat represents a memory oft special event

in their lives. And the reason she takes Joy in wearing such it

pieced-together coat Is that it reminds her of what her father had

taught her about the most important lesson la Me: people need

people.

Out (11 nay 11111Silig., on the coat synils)1 in this delightful

shay, I filumi wandering //ow would we all look weld ing

.%ael till rifle? file itSi )1, '94 I tqlfille/11 11.1111111/

111' ft) I Watt r ritn% lino III I olollui and I'r11119l. 01011111K ti 11111

ITtriety of rouirtflution% of teat %hit r ratchet It( lin 111/1

fiends :' Would we dare wear them again robed We gel Irvine rind

hack to work? Would we share the stories behind the pith li it Ili

curious colleagues and parents?

Enough wondering. But before I slip nut ()I the inelaphis .

would like to highlight an insight that we all need to keep In mind

for the upcoming conference in Baltimore. The stoles dad ()diets

will share with us need to be lived out again and again In out (1Y+ it

worlds of teaching and learning with children not ..ilent and

unworn, tucked away in folders. in drawers, in closets I en's bulk

forward to gathering more good stories front bello barbels ut

Baltimore or in any other network settingand (wiling them In

new contexts of learning discoveries fur children.

Here arc some further announcements and reminders

opportunities to hear and share more stories with promise at the

March conference.

The Academic Session fur our EEIS will feature !Wary

!tester from the Center of Language in Primary I'docation.

London, England. One of Ililary's significant clam illations to the

field of language teaching Is 'Hu) Mama v Language Reg (ad I ler

presentation will focus on a critical Issue lacing teachers- How can

we better assess and maintain records of hilluguul children's lan-

guage and literacy development'? I illary will intosluce the "Stages

of English Learning," describe pillions of their development

arming children, and discuss the Implications Inc elassriann prac-

tices. Participants will have an opportunity to respond to the pre-

sentation and sluff(' further assessment ideas in small group discus-

sions.

Many ideas for enhancing our teaching strategies will conic

out of Informal interactions with Ifiends, especially during breaks

in our EELS Hospitality Area. While we have a great committee

that will make our hospitality area attractive, we all need to help

add to the variety of materials on display. Please consider bringing

examples of children's work from across the curriculum that will

draw in visitors and spark conversations among colleagues.

Our I llS wants to help more ill Its members Aare their sta-

tics of teaching and learning with elementary children. Our loupe Is

110 all who have such stories to share will find the collaboration

they need will] any aspect of the process: Planning proposals, co-
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Coats.. .
presenting sessions. writing and submitting

articles. or pursuing langterm. teacher- action

plans in classroom-based research If you are

seeking such support. you may he interested

in the billowing teacher-support sessions.

One special workshop initiative has been

designed by Amanda Miller. a member of the

Research Task Force. along with lean

liandscombe. the chair The session will give

participants an opportunity to work through

plans for conducting their own classroom-

based research. Leaders will mentor the begin-

ning stages of the process during the session

and will arrange for ways to continue their sup-

port throughout the year. What an exciting

went this is as a follow-up to Jean's recent

1-7etty-titan' Lim (Mon .Veit stiller articles on

teachers and researchers needing each other. If

ctw mould like to take a more active rote in

researching a specific need of your children.

please consider joining others at this session.

Another special workshop. to he held

on Saturday afternoon March 12. is for all

who arc interested in giving a ptcwiitaliimi at

LSOL '95 in Long Beach and w ant help in

the writing process tot submitting a strong

PloOosal Special thanks to Lory I-etzet tot

designing this needed workshop Paint wants

will have in oppollUI114 to hist te,14.1 and

Ivy iew good pinnosals *t. coed lot pies ions

tinletent cs Ihtiitics will have time to
(halt and lc Ise

k in 4 11111C11'i 14. mg with the

ssoik.hop'"i,tiis dl Souli.tieCscitnsdt,lot
an itit a loi A fre,untation please s011sidll

ancndusg this

Ile a all, o olds rail
of all ihr iamiec lhat 104 ill tw Shan /.11

9a1111114Ve C011ielent e I hipx if-utilities abound

hit (keine not vonr t. 11,rt-iting to tlie stones

of others. and learning AIM teas 1111111

011)(1 We INIp you will is able 'iv take Avail

tap- of this opportunity

Elementary Education Newlstter / 3

From the Editor-Jun Rupp

The theme for this issue is Students in the Mainstream Classroom.- and several

teachers are sharing their stones with us In her interview. Elizabeth Thompson, a fourth-grade

teacher in At iiona. shares her stark. of being a classroom teacher with no training in ESL. She

tells how she includes all her students in the learning and teaching of the classroom through the
use of w hole language Maria da Silva Amendolarc shares her shay from a different setting in

which there are very few ESL students. but one in which all the students are learning about

many cultures in their classes. loan Dungey shares her tor as an ESL professional with sug-
gestions for working with mainstream teachers.

Other stories in this issue come from our IS Chair. Dan Doom. and our Associate Chair.

Nancy Cloud. They share stones about the next TESOL Conference to be held March 8-12.
1994. in Baltimore. Maryland. There will he many opportunities available for all of us to share

our stones at the conference, and they have mentioned only a few.

The next issue of the new sletter should reach you by late summer or early fall of 1994.

The theme of that issue is The Polities of ESL Teaching. Although most of us feel we are, or

should he, apolitical as teachers, what we do as ESL teachers often has political implications. Is

it possible for us to he advocates for our students without being political? This can he at the

building level er within our district. it can go out beyond too. For example, the legislation for
the reauthorization of the Elementary and Secondary Education Act IESEA), which includes

Chapter I and Title VII. is coming up before Congress. Many of our students receive set. ice

through these programs. and some do not. TESOL is taking a stand on this issue, feeling that

the students we serve should not he excluded from the programs covered under ESEA. We are

interested in hearing from you. The newsletter always needs articles and stories from all of you

and your students.

The newsletter always needs examples of student work. Please share what your students

arc doing with your colleagues In addition. Lory Doolittle would like you so send her class-
room acti v sties that you've used successfully so they' can he shared Rememher, your contribu-

tions are the core of this newsletter The more I receive. the better the newsletter. Please share
stones with your colleagues

The next deadlow lot submissions is May 15, 1994

Whilst INN

Elementary Education

Newsletter
Jim Rupp, kaki.
Was Eillorial Abhor
Terry O'limessil, TESOL
Lyn Maw* &vele Designer

Elementary F4talio4 Newsletter is not copyrighted. We encourage readers to share its

contents with interested colleagues.

If 1
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In our school,

tutors interact

regularly with

classroom

teachers;

classroom

teachers learn

to work with

ESL students'

special needs;

and all the

teachers are

sensitive to

their ESL

students.

by Joan Dungey

-1A, hat are y oil teaching here anyway-1- demanded the eighth-grade social studies

teacher as she came into the ESI. Resource Room. "Susan couldn't ei.ett answer the qUeS1-

11011 today in c lass'

"Pk hat A .1s the question asked Ramon. my ESI. aide

"W hat is the meaning of the Ctinsiitutiorr'" the teacher said

It %as Sep lellibel "11 he student was a beginning bighsh speaker Ramon laughed

"Here still working on 'What is your name and 'My name is "he answered.
The content leachet left. ratikI indignantly. saying nothing

Thus began my work with mainstream classroom teachers I has: worked in carious
positions. a district ESL. consultant. an ESL. program &rector and teacher. and a regular

classroom teacher I see that the main need for successful cooperation between the ESI_

professional and the classroom teachers is education Classroom teachers need 10 reeng-

nite ESI. student language capabilities. language acquisition stages. and ESL. teaching

philosophy and methodology

Most classroom teachers expect the ESL teacher to go thiough the basal reader for

classroom skills rcmcdiation Ms obsers alum is that those ESI. students tutored with

basal readers were tat ltiehind the 1.51. students who were tutored in 1-.51. tests Not only

is there not as much success. but the students' attitudes are not as good 4"Oh, w oil sheets

again' The ESL. maictials base inter:it:me actisities. such as songs. pictures. and
games on which the children thrise and which arc easy for the tutor to supplement

Children's literature is also eltectie with students in do eloping socabulary. accultura-
tion. pronunciation. etc

Our greatest successes tl.oe been achicsed amid students w ho. upon entry. spend

three or tour hours a dos with the 1:51. teacher AIM lime reduced as language facility

develops Flus null.al eidended penixl goes .1 good totindation and builds sell-esteem

early We use holistic ,ictisity --teaching Mal ins 01s Cs the students completely In a corn-

killable alniosphere, they can ,KhieSc 1111111CtIlali suet us in language &As !Iles The

icarning is inputted by thematic. Mills and students ale elli0M4Cil to talk a hit, using a
11111111111de of lelnlitlt mg at [Rules 1 he IS1 loom becomes a popular place lot stu.

dents and then mends to gather as they coine m dunng lino It and teccss periods They

also pop in when they may haw only one or two minutes of tree time
ll till's lute 11511 iii IA ear N.101 1.S1 prolessIonals to becomes apprc. laird by

classroom teat hits N hen 1114111sIlealli classroom leather s see pOs1.1.1.1se Krug th in their

1S1_ .tudent,, het aUse 01 the 11110(111F, they begin to understand and apmetame the ESL

teat lung philosophy Wrath! t0111alllllllt,l11011 u 1111 the t lassioom teacher emphasi/es the

1.51. mograin (+lei Ines An I-Si program impai is mine than pea the UM. students

ClaSs100111 teat bets all' Ale In I elaX their tonciln about tit w Ia1 students because they

see their students me being mimed successf ully Inn large blocks of time. enahling the

teacher to 111,111114111 1. 01M1111111 with the 11011 I SI students Ni s.,. t hiss100111 teachers rou-

tinely comment on students' language growth and e iciness appiec lation lot the plop alll

What can %c do tor classroom teachers to help them reel IllItte VOSIIIU about EST'

)(iie than lots of materials to use with UM, students lit therm iegular t lasstoom

Spend all of your ESI. teaching time on 1111(.1.4.11W at (Rine,. (ii % e 10110A up taus nies

tor classroom lime

2) si i up an liSI learning c enter ni the i lass100111 Allele LSI supplies oak Il as maps.

put/ Ilash califs, and Flannel board) lot student use can be kept
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Coordinate units with classroom teach-
ers. wheneser possible For example, teach
food and body pans with a classroom health
unit

4) Older to lead the tegulai class in a
hands-on. multi les el Etil_ Aft its this will
demonstrate a whole -class ash% it) in %slur h

the ESI students can he successfully
its Ascii Indeed. your ESL students nits
help plan it for the class and lead the as tis its

thus gising them a chance at leadership

5 ) lny to schedule LSI. tutoring dump
lcgular 1.1iFlish ill Wading rows ladles than
pull tip students out of physical education.
must( , Or art In these 134101 classes. Est N1U-

dellis sail participate fully and deselop social
kills

6) Pas ancnuun to te,der requests flonot
teachers lei ommendations regarding main.
streaming. placement. scheduling, skill les
els etc lust as we ask them to Ise flexible
with us. we need to he accommodating cis

students' and teachers' needs

In our -shoot tutois interact regularly
with c lassioom teachers. clas,loorn tear heis
learn to sort. with LSI students' spec. :al
needs amt all the teachers ale sensitis e to
then 15l students I loss In VI, 1411, did not

happen (Is ernighi This bond of i csorsA,ition

has es ols cd user the last lour s cars And the
students Mc the sectors By %inking rogolici.
wr has': hrcn able to help them make
ICMAILINC strides In ;11:11/C% mg sift csst t, I

iniglish language des elopment. %ski h ooh

mtnnis the l'Sl. program all the more

ON 11/ l't,,x0,jm

ifid 11105 o1

III'', 1 1,,i,laern ni 1)111on 4011, fr 1!1'.

du 5151,11till oil( f it

Noutel, f14 D414,9,
by Lory Feuer

The Elementary. Secondary, and Bilingual Education Interest Sections arc spon-
soring a display of student work at TESOL '94 in Baltimore, using the theme of
"Sharing our Stories." There will be a prominent display area an the Exhibit Hall
where everyone will be able to see the students' work.

This year, the An Committee is looking 1411a not only artwork, but also handwrit-
ten stories by students. If you have not already prepared something. do it now This is
a ssonderful opportunity to show off the creativity of your students

The artwork should he the standard site of 9" x 12" and suitable for mailing,
which Means two-dimensional projects of paint. pencil. crayon. pen and ink. and sun
alal The an work should reflect the theme of the conference. "Sharing our
Stones.' All submissions will be mounted by the committee.

The handwritten stories should also reflect the TESOL '94 theme They should
Ix on ft" x I I paper, lined or unlined Preferably. the stories should he in English.
howeser, stories in the student's native language with a typed English translation will
be accepted. Again, they will be mounted by the committee.

Al l students who submit artwork or stories will receive a certificate of recogni-
tion for their participation in this event

r
0104,41, 61441 hlea

1. To esktet:
On a 3' x 5" card print your student's name, age, an medium used, school, adaltess, and
country Clip Id() not pin or staple) this to your entry and mail to tory RUC', Gabe Allen
Elementary School. 5220 Nomas St., Dallas. TX 75212. USA, by iglaraguildta.

Student Age

Medium School

Address

I ate entries may be submilteal in Baltimore at the Cons cation Office marked as follow s

Attention: Log Fetter and Student Work Display (7ominiitee

2. Etiffitailv:
t ail' anis must he enrolled in a ESOL program and must he between the ages of 4 and 18

3. 4i4oso4liotv:
111111CS will become the property of TES01, for one year and will he displayed at TESOL

'94 in Baltimore, Maryland After the convention, the student work will be available for
display at TES01. headquarters or at affiliate meetings. After one year. entries may he

picked up by a school representative at TESOL '95 in tong Beach, California.

4.
All eistiatsili will teceive a tcoulit Ac tit panic qsatnin atter ITS(11 '94

-1

I 3
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Vejigante Masquerader and The Bossy Gallito:

Portraying Bilingual/Bicultural Realities
by Nancy Cloud, Associate Chair

Bilingual books have presented the greatest challenge of my career. It's a
big task, dealing with two languages and portraying my own culture with
authenticity in both words and pictures. (Lulu Ile lacre)

On Saturday. March 12, a special session,
sponsored by the Elementary Education Interest
Section and co-sponsored by the Bilingual
Education Interest Section and New York State
TESOL Elementary Interest Group, will be pre-
sented at TESOL's 28th Annual Convention and
Exposition in Baltimore, Maryland. The session
will feature two books, Vejigante Masquerader and
The Bossy Ga llito. by the noted author/illustrator
Lulu De lacre. This will be followed by a special,
Interactive presentation by Ewa Pytowska, Director
of the Intercultural Training Resource Center in
Boston, entitled "Using Multicultural Literature to
Invite Children to Share Their Stories."

Ms. Delacre is the author /illustrator of a num-
ber of bilingual children's books published by
Scholastic, Inc., among them Las Navidader:
Popular Christmas Songs from Latin American and
Arroz con Lecke: Popular Songs and Rhymes from
Latin America. Born and raised in Puerto Rico, Ms.
Delacre has also lived in Argentina and France as
well as California and Texas in the U.S. Her books,
flowing from this rich source of life experiences,
are motivated by her desire to share with children
the treasured stories, rhymes, and poems from
Latin America and the Caribbean.

Ms. Delacre's [urinal training in art took place
at the University of Puerto Rico and later zt
Ecole Superieure d'Arts Graphiques in Paris. By
the end of her formal training, she knew she want-

ed to become a children's book illustrator. Ms.
Delacre states:

Being an author/illustrator is the most challenging
and, at the same lime, the most rewarding work
have ever done. My dream was always to do bilin-
gual books for two reasons. First of all, I wanted
to share the folklore I knew growing up with chil-
dren who come from Latin American countries
and are growing up herechildren. like mine.
who are the first generation in the United States
Many of them, in order to integrate, cry to forget
their backgrounds. But if they can have two cul-
tures, why have only one? Secondly, I have seen
that when children from other cultures are con-
fronted with this particular folklore, they find that
it's a lot of fun, and that it's worth knowing. So
have broadened their experience. and I' ve also
helped Hispanic children. When they see other
children enjoying themselves, you can see those
faces smiling and feeling proud.

Ms. Delacre, a frequent visitor in schools, is
keenly aware of just how necessary her kind of
work is. Seeing so many children from so many
cultures in the same classroom has inspired her to
produce children's books that encourage the
exchange of traditions and cultures In this highly
visual session, she will speak about her "quest" to
bring cultural authenticity to the illustrations and
texts of her books for children Focusing on
Vejigante Masquerader and The flossy Gallito,
the latest releases in het series of bilingual
books, she will share with participants the history

CONTINUED ON PAGE 7
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Elementary Education Interest Section (EEIS)
OFFICIAL BALLOT- 1904

Please postmark or fax no later than February 11, 1994, to:

Was Eby, Nominating Committee Chair
Publications International, 6401 The Paseo, Kansas City, MO 64131

FAX 816/363-6216

ASSOCIATE CHAIR [Vote for one] Throe-year term 1994-97
(Succeeds to office of Chair in 1995.96 and Post Chair in 1996-97)

CARLYN srvANEIN Carlyn is an elementary ESL teacher in Portland, Oreg., Public Schools.
In the 15 years she has been working in the area of TESOL, she has worked with learners at all levels. She has
been active in our EEIS since 1982, serving one term on the Steering Board. Currently, she is member of our
EEIS1Fteeserch Task Force, the TESOL/NCTE Liaison Committee, and the Task Force on Policy and Standards
for Language Minority Students, K-12, in the U.S. Carlyn has also been active in her state ORTESOL
serving as viol president and president, 198346.

WRITE IN:

STEERING HOARD [Vote for two] Three-year terms: 1994-97

PAT DARZI Pat has taught ESOL for more than five years at the elementary- and middle-
school levels. At the present, she is teaching in Gwinnett County, Georgia. Previously, she taught in Saudi
Arabia. Pat is Elementary Interest (Section) Co-chair for Georgia TESOL and is a member of our new EEIS
Literacy Task Force. She has presented at Georgia TESOL conferences and at TESOL '93. Pat played a key
role in TES01, '93 since the convention was in her home area.

LESLIE KIRSIINER- MORIUS Leslie has been vital part of an LEP pilot project for the
School District of Philadelphia since 1988. Her current position is trainer for instructional support team for the
school district. She is co-chair of our new EEIS Task Force for Special Education. She has been active in the
PennTESOL-East affiliate, serving as second vice president and elementary member at large. She has been
member of TESOL since 1981, presenting every year since then at the conferences. Leslie's major interest is in
special-education concerns for ESL learners.

AMY SCHLESSMAN-FROST Amy is Evaluation Specialist with the Tucson Early
Education Model (TEEM) and an adjunct professor in teacher education at the University of Arizona in
Tucson. Publications include contributions to TESOL Matters, Journal of Intensive English Studies, and
TESOL 's forthcoming Neu, Ways in Teaching Young Children. Amy served for five years on Arisona TESOL's
Executive Hoard, including the offices of vice president/conference chair and president. She was recently
appointed as chair of the new TESOL Standing Committee for Manibership.

LINDA LEWIS WHITE Linde has taught in bilingual classrooms in Dallas end Arlington,
Texas, for the past I7 years. Currently, she is Leeching in a bilingual third-grade class in Thornton Elementary,
Arlington. Since 1984, Linda has been member of TESOL and her local affiliate, TEXTESOL -V. She has
served as the Elementary Chair for her affiliate and on the nominating committee for our EMS in 1990-91.
Linda's professional activities include teacher training, curriculum writer, and adjunct professor at East Texas
State University.

WRITE IN:
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SECRETARY (Vote for onel Two-year term: 1994-96

MONICA FORD Monica is program facilitator and reading specialist at Elderberry Elem.
School in Ontario, Calif. She also serves as site coordinator of the school's Holistic English Literacy Program
(H.E.L.P.) and was teacher in this innovative program of English language development. Monica is the
Elementary Section representative for Southeast California TESOL and the regional representative to the
California Alliance of Elementary Education Congress. This year. she is serving on our new EELS Literacy Task
Force. She presented at both TESOL '93 and the '93 TESOL Summer Institute.

BARBARA HAYNES Barbara or "Judie," as she is often called, has been an elementary ESL
teacher since 1980, currently teaching in River Edge, New Jersey. Judie was appointed this year to complete
the current term as our EELS Secretary. She was founding member and first president of the Bergen County,
NJ., ESL Teacher's Group, which is a regional chapter of NJTESOL/NJBE. She was chosen New Jersey's ESL
Teacher of the Year in 1992. She is co-author of the Classroom Teacher's ESL Survival Kit published by
Prentice-Hail. Judie presented at TESOL in 1992 and 1993.

Write In:

NOMINATING COMMITTEE [Vote for two] One-year term: 1994-95

JOAN DUNGEY Joan is middle-school teacher in Yellow Springs, Ohio, and an adjunct
professor of ESL at Cedarville College in Ohio. She is also consultant for Addison-Wesley. Joan has taught
ESL at elementary, secondary, and adult levels in addition to being an ESL program administrator. She has
been member of TESOL for over a decade and has presented at several of the conferences. She has authored
two books on ESL and published numerous articles.

JACQUELINE LOVELACE Jacqueline has been an ESL classroom teacher for seven years
with the Dallas Independent School District in Texas. She has developed workshops and curriculum for her
school district's bilingual/ESL department. Among her honors, she was voted "Teacher of the Year" by her
colleagues. She, along with three others, has just completed an ESL text for Scott Foreman, which will be
published in 1994. She is a member of and involved in TEXTESOL-V.

MARY SCHAFER Mary has taught ESOL for 27 years at the elementary, secondary, and
undergraduate levels. She is presently teaching ESOL to middle-school student* in the Philadelphia School
District in Pennsylvania. She also coordinates the ESOL program in her school as well as the prereferral
program for at-risk ESOL students. Mary is serving as co-chair of our new EELS Special Education Task Force.
She has been member of TESOL for over 20 years and has served on the board of directors for two TESOL
affiliates, Puerto Rico and PonnTESOL-East.

IRENE SERNA Irene, as an educator, has taught in bilingual, early childhood, and teacher
education programs. Currently, she is a teacher at Arizona State University, Tempe, in bilingual and early
childhood education. She has just concluded, with Sarah liudelson, longitudinal study of children in bilingual,
whole-language classrooms. Irene's service to l'ESOL includes: (I) a member of the NCTE/TESOL Liaison
Committee for the past two years and (2) co-chair this year of our new EELS Literacy Task Force. Irene is
committed to increasing REIS membership and outreach services to our constituency.

EDITH THOMPSON Edith or "Ede," as she prefers to be called, has been an ESL teacher
for elementary and middle school students in Jessamine Country, Kentucky, since 1989. Although she has
taught elementary school for many years in Indiana, Maryland, and Kentucky, Ede says that she first worked
with ESL students as parent volunteer. She has presented at several conferences for teachers of English, and
she will present at TESOL '94 in Baltimore.

WRITE IN:

REMEMBER: Please postmark or fax no later than eebruary 1$ to Wes Eby.
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BOOK SESSION...
of how the featured books came to be
and her motivation for writing them.
Conference attendees are encouraged to
bring copies of her txxiks as time for
book signing by the author will be pro-
vided. The featured books will also be
available for purchase at the conference.

In the second half of the workshop.
Ms. Ewa Pytowska will showcase select-
ed multicultural hooks and describe
strategies for their use with ESL chil-
dren.

Ms. Pytowska learned English as an
adolescent enrolled in an American high
school overseas, and later she immigrat-
ed to the United States. A mother of two
bilingual children, a cross-cultural train-
er in schools and industry, and a college
instructor in urban multicultural educa-
tion, she specializes in working with
mainstream teachers who are committed
to the meaningful integration of ESL stu-
dents into their classrooms.

In her portion of this featured ses-
sion, she will model uses of multicultur-
al children's literature to promote cultur-
ally sensitive second-language develop-
ment in the elementary grades.
Specialized reference materials and bib-
liographies id iccommended multicultur-
al children's literature will be available
at this session

Don't miss this special opportunity
to explore bilingual/bicultural children's
Wei:owe with two gifted professionals
Mark the tone and date on your conlei
ence calendar now Saturday, Match 12
rom g i0 to 11.15 a.m. See you in

I3alliniinc whew we will definitely be
Sharing our 'hildren Stories

EELS Elections
Time to vote
by Wes Eby

With this copy of the Elementary Education Newsletter, you are
receiving a ballot to elect our Elementary Education IS officers and
leaders fOr 1994-95. Please take time to review it and vote. There are
spaces provided to write in other names, if you choose. Then mail your
ballot to the address below, postmarked no later than February IN,
1994.

This is your opportunity to he involved in our Interest Section, ex en it
you are unable to attend the annual convention and [[IS business
meeting. Most interest sections elect their leaders during the confer
ence. The Governing Rules of our IS provide for a mail ballot so all
[EIS primary members can be involved in this important process. So,
please take the time to vote. Why not do it now? Mail to:

Wes [by
Publications International
6401 The Pasco
Kansas City, MO 64131

REMEMBER:
MAIL YOUR BALLOT NO LATER

THAN FEBRUARY IS.

SWAP SHOP AT
BAMMORE

If HU plan to attend the TESOI. conference in Ridtiniore, ins excellent resource

ha new ideas I', the Swap Shop. According to the preconvention bulletin, here is

what you need to do it you wish to paiticipale

iood story tellers pathci ideas Item many innovative sources and blend
them gethei harmony lusty You can o come away titan TESOL '94 with
a bap bulging with new classroom Its 'ties to adapt to your needs. It's
easy to piancipate in this ext hailer Piing 200 copies of your lesson (W'
x II' ) to the designated incas to be specified in the convention program
on 'Thursday. Match 10, bet wren ; and S p m. Your heading must
include a title, you' ninny. edit( amnial institution tit program, interest
pion') ti C. elemental), set unitary, adult, bilingual education, etc.), and
1..511111. loycl In exi Imre fin you' male, MI, you will receive a ticket
to gain admittance to the Swap Shop on Saturday from 10:30 a.m.-
I2- 10 p m
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PRESENTING MULTICULTURISM

IN A MONOCULTURAL SCHOOL

oath P11 111(a1111 Is besI

deli !died .Is a pledia11111.11aly

(1111s11.111 M1100111

ii111111111111. 'A 1111 (all!, mite of

n-11 students bcmg

gualflucultinal. Suiprisingly
this is also a 'aim! soli a glowing sense of
awareness of the disersity of cultures and

iatiptiages in the and around the
world.

I began teaching ESI. there last
September and was immediately struck by
Iwo things: (I) how homogeneous the stu-
dent population is, and (2) how. e% en in this

setting. a number of classroom teachers

were successfully addressing cultural diver-
sity.

In the parking lot one day. I saw a pal
cnt carrying in what looked like a huge
body. In fact, it was. Mrs. O'Connell's
third-grade class had created life -sued

"A,Aesonle AinenCillls- during III ikk
iii story 11/41onth. Mrs. Parsons' thud glade

enacted a play about immigration with a ma
ling on Ellis Island As the students in then
early P)Olts cosinnies pat ailed lo the hhraiy.

Mt 'hammed wits lit the end id the line.
IA 11101 gas e us a chalk(' to chat a little about

the play I Ic looked at tic and said pliantly.
iiimutod alit... And as I answered.

"So am 1," we both beamed-----he with the

pride 1$1 being who be is, and I at the idea

that his knowledge created within hem a
of being special. Certainly in 1111011-

er selling he may have Ielt usittantonable ur
es en 01 1111s int (creme.

Students were busy during the I 992
schotil year. Among the cross-cultural

actis 'ties. they studied how Christmas is
celebrated throughout the world; celebrated
Kw:111/aili received Spanish mull lessons:
Charted family frees; wrote topnrts ahtmt the

Lomilnes (rum which then ancestors had
[tune, made and dressed paper dolls in

nalise coslunteS and placed them around an

enormous map of the world.

by Maria da Silva Amendolare

Certainly this place was tape lul a null
tiLultural es ent So I approached the print I
pal :thota an es ent to celebrate dillerent col

lines. Ile was all lOr II. Next II .% as nine to
take the idea to the curriculum committee
The general consensus v$ as one of agree

meal, but I heard some comments I had not
expected. fine teacher thought that before
we, as educators, addressed ethnic diversity

IA 1111 OW students, we should first look at

our 0%411 feelings or prejudices. Another

important and insightful comment was that
we should be careful not to create stereo

ty pes if we were going to present the cul-

tures of the world. At another meeting. alter
inure talking and bntinstorming, we decided
not to stress the differences between cul-

tures but the similarities.
We agreed upon a scht)ol-wide tnulh

Lultural event to he called -One World, (Inc
1.anuly lotus was to he 'amities that
we all slime. I tom the termites( %Uwe to

the 111mill:titan penthouse

1 /mug the weeks IWIld (111110 0% eld,

MEM!. n lasses 110i1111 scours 111 many Ian

1111,1)!VN and 11111110111111 1110110101N hilrd 111

talk IIN1111 111111 I 1111111111'1 Id 1)111'111 ;till

numsr langnapv, No mood was one 1)1 Inn
as well as wattling Kindel ganneis dill the
Mexican 11.11 dam 0 and heard Annie anti the

It ad immal% iii Ilynth A hill, glade class
ideated an losin poems using then I 3intly

names, flags weie put up for identification,
and words and phrases III truly !align:Vs
lined the halls for a 1111111.'' Many.

Many IIIIIInc111111111 110411Is were lead and

shared.

At last the momentous es ening

:rris ed. The kilo ins ding South Schl$411

lamthes stated that "families come in all
sues awl conligurations.- so that all tell
Nett:Mlle. tirandpareuls came. Cousins were

in attendance. Single 14111111S aCCepled the

IIP,11:111011.

lie gyre was lined with tables ,arewn
with markers, crayons, etc. Fitch tinnily wig

,1

green a large piece of sturdy paper cut in the
shape of a banner and then shown to the

notions table cos ered with donated wrap
ping paper. fabric. ribbons, is allpapt Nadi

Ales, and more. 'those arterials were used
by all to creak' 1 :tinily banners Only ire
;tinny and imagination were required. Most
chose to :Omit theirs with their family name
ior names) and all sorts of things like hearts.
bicycles. cats and dogs, soccer halls, family
photos. Each was as unique as the individu-

al families.
Time was also spent viewing the

classroom displays. such as hooks created
by students, models of homes. taint ly
ABC hooks, reports, posters of students
holding hands and in comic-strip bubbles
Idling what they liked about each other.
A video was also on display in the library'
done by a MTh-grade class. The students
acted as immigrant characters of their
chat-C, dressed in appropriate cir-aumes.
'I hey spoke about their Its es and is hat it
w as like to lease a homeland for a new
Lind

1 he cotalusion to the es ening was a

small stage pi csentlition. Kindergartners
though lilth mailers sang songs and willed

An ESI. student, dressed in her
'Wise dress, sang a song in Arabic and

!ceded a rap poem that began:
My name is Kholimil
And I'm here to stay
I came from Kuwait
To the (.5 A.

To cont hide We evening. we all sang
"It's d Small World." w Inch may sound
i may, but it's nue 'I herr was a true tool
ing ness and illIellesS ill Al'
sung that song in the school calelena
And isn't that sense of oneness in the
L.( mid something we hope lo creole fur
our children' s

Afono Salto Amoithilme is oh elemehlon 1.51

tom her 111 1'h//1011d1, Ala(1111hutrdis
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Discussion
Sessions at
TISOL '94

by Nancy Cloud

Discussion Sessions provide the
tyal:luny for participants to gel together
to discuss a topic under the guidance of a
group leader/s, The following are the
Discussion Sessions, with their leaders in
parentheses, planned for Baltimore. The
place and time, usually in the early morn-
ing or evening, for each will be listed in
the convention guide.

Alternatives in alternative assess-
ment: Portfolios and other practi-
cal ideas (Margot Gottlieb)

The expanding role of ESL
leachers in the 'Ws (Phil Roth)

ESOL and regular classroom
teachers: Collaboration worth
building (Elizabeth Thompson
and Jim Rupp)

Elementary leachers around the
world: Learning from each other
(Carole Linda and Keiko Abe)

Preschool ESL: Is it always
appropriate? (lanii Ferrer-
lianreddy )

Providing services to ESOL stu-
dents with special education
needs (Sandra Fradd)

Content-based ESL: Thematic
units and other approaches

(Rebecca Dobbins)

Using literature to develop litera-
cy in the ESL classroom (Else
I lamayan)

Encouraging family involve-
ment: Strategies for elementary
ESN, educators (Mary Jane
Nations)

ESL and multicultural education:
Integrating twill in teacher mega-
ration (Anne Marie Werner,
!Aura Smolkiik Joseph SUMO

MAINSTREAM TEACHER...
CONTINUED FROM PAGE I

interaction that allows opportunities for all to offer their ideas and knowledge freely. What
compounds this problem is that my ESL aide and I have no allotted planning time together. We
really need to have this time to plan, evaluate, reteach, and re-evaluate. We try to work togeth-
er after school. although this is difficult. We often have to just jump in and do our best. I keep
telling her my Go/den kW tit teaching--"Ahsolute Flexibility"and We live and learn by this
motto.

EEIS: In your classroom. whal (10 you do that you feel helps your ESL students in developing

THOMPSON: I firs is a (Wilson question lot me her ausc I leel I do a lot of dil totem thiop
that .ac not necessai ily n j ienw,tlly based Fin example, my nunthci one pnin,ity is to know
calk student Units idualls, both socially and academically I hate visited many homes and hate
gone to local park and ;eel cation piquant', 10 Wail and do ()MN actin hies I strongly fed that
showing students I am part of their community and have an inteiest outside 01 school helps to
support them in school I also get the opportunity to learn more about their cultures and, there
lute. I better understand then lifestyles. I use this in the classroom, and it seems to stimulate
their desire to learn For example, a kw weeks ago I went to one ol my FS!. student's homes
and learned how to make tamales It was such a wonderful time to shale old family stories,
each resealing a small piece of their culture and family traditions. Of course. the excitement
ran high on the following Monday when word got out the I could make tamales. I have been
invited to many students' homes to learn from their families. Whatever the student feels he or
she has to offer has now been extended to me front home.

I work with students in formal and informal ways. It is very dill icult to work with so many
individual needs, so modifying the curriculum is a must. Finding interesting and relevant mate-
rial is nut my biggest problem. again due in our "absolute flexibility" motto. however, by
fourth grade, receiving a student with low skills in both the dominant and second language pre-
sents the very difficult problem of valid testing and proper placement. This situation often hap-
pens, but I am gelling better at identifying and following through with district procedures to get
the extra help these students need. Yet this is a time-consuming problem. fInfonunately. there
are professionals who just struggle along with these studentsor ignore themthinking they
will assimilate the English language as they are exposed to it.

I use a lot of check lists. roving conferences, and student-made activity sheets to (611101Ce Ian
guage skills I ;lilt going to begin a Readers' Workshop this semester and see it this will pro-
% ale no SI. students With more opportunities for individual reading development

HIS: lbws can ESL protessionals eltectisely help you?

THOMPSON: By has ing ern ESL professional working with me daily, I can Ilener pills nle the
dish ictrequired cm !tuition at grade -level expectations My ESL aide has tapporl with the sill
dents because she has worked with then for several years We really need time to work with
each other to make out pilot "pull-in" program work most eflectively. She has already noticed
that one of our ESI, boys has greatly improved his reading skills. Why'? Because she has
worked with him since he came to our school.

As a teacher working with students ul so many different levels. I feel we Own dwell on all that
we know we need to teach and don't take time to stop and look at all the teaming that is going
on each day I often feel that being a mainstream leacher is one of the most Inistrating and
time- consuming jobs a person could ever ask fin. Ilowever. when I stop and relied on what I
do and why I keep doing it, I realiie that I, too. am an active learner in a mainstream class-
loom, teaming more and more each day. III

CIIlya
04.
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limy Dont', it,

In Connedlieal our ESI. students
have a three-year exemption from state-
mandated testing from the date of their
entry into a bilingual or ESL program.
This means that the two-week testing
period for mainstream students is an
extra busy time in our ESL classroom
because we pick up the exempted stu-
dents during testing periods. So we may
find ourselves with a large group of sill
acme of various ages and language mot)
ciency levels in out classmom at inn one
lime We has e developed tank,
around M1111111'1 and 111C1111, 111:11 11,1,.

worked well lot its

,i1SI ..1...111 %SC plip11111 .11,111T 111111

011 lit'1111X 1111111'1 Ad% ant ed students

wlnkctl nn leading hut litogtaphy along
with several ta 1 I I II.1c1 .100.,s It'iiti
fill bunks In the beginning students We
pupal ed a class non fiction hook on lab
hits, which we one using again this ) cal
with students All of the students made
inctilles Ira this !limit:. Those who Seir
able In write provided the written materi
als after doing some research. We had a
I/eattis hitter garden etmtplete with il
ceramic rabbit in our ClaSSI00111. Another
project that we had planned, but didn't
have time tor, was to paint a garden
mural

This year we ilasc a huge poop
til !find pontos [hen social studies ciii
In:Muni includes Name Amen( ans. so
we fella lilt' /.01r/Iii 0/ ()hi lihwilorrnel.

An Wei rr/ resold and illt1S-

haled by Tonne dePaola. Then we lis-
tened to the story on tape while students
drew a picture of their favorite part of
the story. After students had reported
orally (in English if possible, or in their
native language) on their pictures, they
began to write about them. After several
writing and confereneing sessions, a
book emerged that paralleled the story.
the students themselves decided what
tilde! then pictules and wi 'hugs should
lake to clean. the hook. They presented
own hook, to then classes, and each read
Melt tl%+II $A1111111:, "his latices,' allow ell

us to wail and listen to the stun seeral
tom In scut) quekf ions that the stn
deal. had about w hat to Melnik' la not
include, and what tilde! tho %%anted
then phones and story to lake

Shirley IN an itis101clionai

udr it .11111311(.11111S% School m

( VellVIC/1. (.01111e01C111. Silt' has had

success working with kindeiparten chit
then using "Letter People She makes
the large letter people from paper and
other materials. For example Mr. /i is
made from beautiful buttons. The chil
ilren respond to the letter people as II
they were real This nisi rcinlntces the
sound of the tetter when discussing what
the letter is made of each letter she
has added implopriale leading selections,
such ;Is /Io n 111.(0, Brown Hein, it Ina
inn %oil See ' Its Bill tot the

letter

WINTER 1994vs.
Anne Wichman teaches at Julian

Curtiss Middle School in Greenwich
also. She has her students create time-
lines when working on past, present. and
future tithe concepts. She asks them to
till in a timeline with the important
events in their lives. Then they write
about these events in a composition and
illustrate one or two of the events Next
they create a !towline tit their futures
from 1995 to 2045, She tells them that
this is their chance to do and he anything
they want. Again they write up these
events and illustrate them Adding cos
crs makes these writings and illustiations
into hooks, which can he shined with
patents and classroom teachers and
Mende:.

On the 01'x1 page in this newslet-
ter. you will find a sample of work done
by ESL. students from Jessamine County,
Kentucky. submitted by Edith Thompson
at Wilmore Elementary School in
Wihnore. The students used their art
work it) produce a "It's a Small World"
calendar. Such a calendar can easily he
produced using computer software that
makes calendars and combines Mein
with the students' att.

i11 «111'11 111'1111 i0 111 11' 0'0111 1011 1 0111

0110 10441115' 11014111d 10 lilt 1111110'14 1'014

Billibuif lir II 111're Ifni 1111111' 11111' I will
JAC 11011 101 101111 I 111111 luau 11 1 Ill'

II , 01 Ohl (it 11 At two/ .Souili

lb it( it . I t . (1/d (ilernit.n IL I. I Oli.4

I I '1'1 II I
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"It's A
Small
World"
Calendar
Produced by
ESL Students in
Jessamine County,
Kentucky, U.S.A

Edith Thompson,
teacher

/
My Mother
Jennifer Chu ifIES
Korea

11/. 411,1. 11.111.. AIL V. 1.1.
Sunday Monday Tuesday Wednesday . Thursday i Fridaturday

Coming to Sitterira
In February
Sulnunl NIalgiril kS l 11
Nigeria

I 4h4111 I 'Oink I arbd Slionto l'ary
; strait,strode) siunarr I a44,1,10 %aas, taruhday

5 1
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Steering Hoard

Down, Illornia
NIS 815 5171

ASSOC/. I 11... Nan( v Cloud. Nett Yolk
.10 571,11

1'A51 ( 11.111?: 11 i'N 1.11.

tt) '11111 X151k

SI 111:11141: nos

nl 1(I 1.111;

Al IDt1 I N. 1 mid. CA10(11111,1

:114 VIS 11111711

.1111 St H Inn
LID I 9110 14140 H 1 h I
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Irdti 11.11Iti,t ,II() 195 14141
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